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A. Unit Summary

INTRODUCTION

Calumet College of St. Joseph (CCSJ) is a small, private, four-year college offering masters, bachelors and
associate degrees to the diverse population of the Calumet region. The Education Program was founded
in 1951 to provide full-time and part-time options for the preparation of elementary, middle, and
secondary teachers for the state and nation.

CALUMET COLLEGE OF ST. JOSEPH

MISSION STATEMENT

Calumet College of St. Joseph is a degree-granting, Catholic institution of higher education
sponsored by the Missionaries of the Precious Blood (C.PP.S.). The college prepares students
for careers and for graduate school. The academic and professional programs are based on a
strong foundation in the liberal arts and sciences. These programs are designed to empower
graduates to improve their lives and the lives of their families. In an academically challenging
and flexible environment dedicated to student learning, the college acknowledges and respects
the dignity and worth of each individual. Serving a richly diverse population, the college
encourages differing views, fosters personal growth, and promotes the formation of spiritual,
moral and ethical values in support of social justice and personal responsibility.

CCSJ ACADEMIC PRINCIPLES

COMPETENCY BASED EDUCATION

Competency based education incorporates multiple assessment practices that provide the learner with
opportunities to demonstrate the specific and measurable competencies for each course and program.
Competencies, coupled with quality assessment practices, prepare students to become knowledgeable,
reflective practitioners in a specific discipline or profession and as lifelong learners. Information
obtained from assessment practices is utilized for continuous quality improvement in each academic
program.



SOCIAL JUSTICE

A fundamental commitment to the understanding and practice of gospel centered social justice is
infused throughout each academic program. This commitment is evidenced in the course content,
internships, practicum experiences, teaching methodology, and in each and every relationship with the
academic community. The practice of social justice principles contributes to a distinctive climate,
commitment to service and to constructive and long-lasting change in local neighborhoods and
communities.

TECHNOLOGICAL AND SCHOLARLY SKILLS

Technological expectations for the 21° Century include the ability to garner appropriate information,
interpret value, critically solve problems, evaluate potential utilization, and design new strategies
incorporating synthesis skills. Quality thinking and problem-solving skills, complemented by the
application of technological competency, prepare students to address and implement a variety of
technological approaches to the classroom.

INTEGRATION

Academic programs reflect an integrated and holistic worldview. The learner is challenged to examine
phenomena from both a multi-disciplinary and multi-cultural perspective, thereby acknowledging the
linkages rather than the divisions traditionally common to learning. This global perspective
complemented by scholarly thinking skills, competency education, and a social justice commitment
assists students in developing characteristics that are distinctive of education at CCSJ.



EDUCATION PROGRAM

CALUMET COLLEGE OF ST. JOSEPH

MISSION STATEMENT OF THE EDUCATION PROGRAM

The Education Program of Calumet College of St. Joseph supports the general educational mission of
the college to prepare a diverse student body for professional careers and graduate education. Guided
by a Catholic vision of social justice, it empowers students to improve their personal lives and to create a
more equitable society. The Education Program seeks to implement educational experiences for its
teacher candidates and professional educators that reflect current educational theory and best practice

in the profession according to the threefold stage of:

o Professional Preparation
o Continuous and Critical Reflection

o Ongoing Personal and Professional Transformation

The Education Program prepares teacher candidates to become effective professional educators of
P-12 students and provides licensed teachers with ongoing professional development. Graduates of the
program will be prepared to serve the diverse population of P-12 students in the schools of Northwest

Indiana. They will help transform the community by:

o Preparing students to master the knowledge and skills requisite to meet state educational
standards

o Fostering in students critical reflective thinking skills

o Encouraging students to work towards personal transformation and to be change agents for the

just transformation of society.



VISION STATEMENT OF THE EDUCATION PROGRAM

At Calumet College of St. Joseph we are committed to developing the natural abilities of our
students, and helping students to become high-quality professional educators. Rooted in the Catholic
tradition, the Education Program of Calumet College of St. Joseph values the dignity and worth of each
teacher candidate, shapes attitude and values, strives for social justice, instills sensitivity for the poor

and the powerless, and refines the professional competency and scholarship of the teacher candidate.
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Calumet College of St. Joseph

Conceptual Framework for the Education Unit

Overview

The Education Unit is deeply committed to the Calumet College of St. Joseph urban educational
mission to prepare a diverse student body for professional careers and graduate education. Consistent
with the mission of the College, this conceptual framework empowers teacher candidates to become
effective educators, demonstrating the requisite knowledge, dispositions, and performances outlined in
the guiding principles of the Interstate New Teacher Assessment and Support Consortium (INTASC).

The Education Unit contributes to the building of a socially just society so that the inherent
dignity and rights of the individual are respected and protected. Through quality education, teacher
candidates are challenged to engage in the transformation of values and social structures within the
community. The result is the flourishing of human dignity, freedom, responsibility, and creativity,
fulfilling an essential tenet of the College mission: the formation of spiritual, moral, and ethical values in
support of social justice and personal responsibility.

The conceptual framework of the Education Unit offers three essential and inter-related pillars:
professional preparation, continuous and critical reflection, and ongoing personal and professional
transformation.

The pillar of professional preparation provides teacher candidates with appropriate content
knowledge and skills that reflect current research on effective teaching and best practices in the field.
The pillar of continuous and critical reflection challenges teacher candidates with opportunities to
evaluate best practices and research with a view towards appropriating the knowledge, performances,
and dispositions that will foster effective teaching. The pillar of ongoing personal and professional
transformation engages teacher candidates in the dual process of personal evaluation of the skills and
dispositions of an effective teacher, leading to professional transformation, and the application of

Catholic social justice values that lead to quality involvement in society.
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Preparation

An overarching focus of the Unit is to develop exemplary educators grounded in a liberal
arts education. Candidates require relevant content knowledge in the academic disciplines in
conjunction with critical knowledge of the field of education. Teachers must know both the
subject matter and state mandated teaching standards for content areas to ensure that young
people learn the subject matter of the various content disciplines and can apply their learning
in a constructive manner. As Vito Perrone notes in his Letter to Teachers, education is a matter
of facilitating the construction of new meanings for the ultimate purpose of creating a “more
productive community-oriented life” (Perrone, 1991). Understanding the social context of
schooling assists teachers in creating a bridge between the content of the school curriculum
and the lives of their students.

The Unit faculty prepares teacher candidates to use appropriate instructional
approaches and authentic assessment procedures to ensure that all students meet Indiana’s
state standards. Teacher candidates learn to appreciate the importance of cultural diversity
and multiple learning styles. They develop the ability to address diversity through various
instructional methodologies. Candidates understand learning theory, curriculum development
and effective ways to incorporate educational technology in assisting P-12 students to achieve
quality outcomes.

In addition to acquiring a knowledge base for professional education, teacher
candidates must have the professional dispositions (e.g., values, commitments) that help
students learn to become fully effective as professional educators by understanding the
affective nature of education. The dispositions of successful educators include enthusiasm for
the discipline they teach, a commitment to lifelong learning, high achievement expectations for
P-12 students, and an ability to develop productive, caring, and respectful relationships with
families from diverse backgrounds. When candidates align content knowledge, pedagogical
expertise and affective understanding, P-12 students benefit from an environment conducive to
quality learning. According to Fenstermacher and Soltis (1998), the teacher’s manner can be
“grouped under the heading of moral and intellectual virtues” (p. 42). Thus, manner is part of

the instructional process, since while imparting content the teacher also demonstrates an
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approach to the content. A second component of teacher manner focuses on character traits
that are taught largely through modeling rather than by direct instruction.

Particular attention to the needs of the richly diverse population of students in
Northwest Indiana requires that CCSJ teacher candidates be prepared with a variety of
multicultural educational experiences. They must be able to appreciate and build upon the
various forms of diversity in today’s schools, e.g. ethnicity, race, religion, class, gender, family,
language and exceptionality, to facilitate learning and promote critical thinking and tolerance.
It is essential that future educators be prepared to provide an equitable environment that
enhances achievement for exceptional P-12 students and those who are non-native speakers of
English. In addition, all teacher candidates must be prepared to address various learning styles
throughout the curriculum, including those influenced by cultural factors. They must also
utilize effective classroom management techniques to ensure that all P-12 students achieve at
high levels.

Teacher candidates must demonstrate a theoretical and functional understanding of
how learning occurs (knowledge construction, skill acquisition, and habits of mind). Candidates
utilize instructional strategies and assessments that promote student learning while aware of
the multiple factors that impact a student’s social, emotional, moral and cognitive
development. This requires that the Unit faculty prepare teacher candidates to know and apply
developmentally appropriate practices and motivational principles to make accurate curricular
and methodological decisions when planning lessons. Teacher candidates must also
understand the uses, advantages, and limitations of various assessment procedures when
selecting, constructing, and utilizing developmentally appropriate assessment strategies for the
evaluation of learning outcomes.

The Unit faculty structures each course syllabus to provide measurable mechanisms for
assessing teacher candidate progress in demonstrating the knowledge, skills, and dispositions
requisite for the effective urban professional educator. Teacher candidates are provided with
various experiences in designated courses throughout the program that encourage them to
demonstrate competence in implementing Indiana State Developmental Standards and the

INTASC principles.
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Reflection

Reflective teachers are thoughtful practitioners who continuously evaluate their professional
thinking and behavior to improve educational performance. Reflective practitioners engage in what
Paolo Freire (1970) refer to as praxis, education that connects theory with reflection and action. These
reflective teachers must be motivated to analyze educational situations in a critical manner, set goals,
plan and monitor activities, analyze and evaluate results, and reflect on their professional thinking,
behaviors, and values. Moreover, teacher candidates are expected to illustrate their knowledge of
democratic and ethical principles as they consider the long-term social and ethical implications of daily
decisions. In their mimetic role as teachers, candidates must reflect on the transformative nature of
education and their importance as role models for students (Jackson, 1986). Therefore, the program
engages teacher candidates in the development of the art of reflective thinking that enhances
professional growth, provides an opportunity to reflect on ways to address the diversity of students, and
increases the likelihood of success for all students.

The Unit faculty provides multiple mechanisms for teacher candidates to develop the
skills and attitudes needed to be reflective practitioners including participation in field
experiences throughout the program and mentoring by experienced teachers. Using
observation forms developed by the Unit, teacher candidates are required to observe
classroom teaching throughout the program and interview experienced teachers. Written
reflective assignments provide the students valuable opportunities to analyze, synthesize, and
evaluate the effectiveness of educational practices. These reflective field experiences also
provide the Unit with valuable data on the teacher candidates’ classroom experiences.

All teacher candidates attend required professional development seminars several times
each semester. The seminars provide an opportunity for students to reflect on current critical
issues germane to the teaching profession. Unit faculty members extend these reflections into
discussions and activities within their courses.

Teacher candidates develop personal philosophies of education after analysis of major
educational theories and philosophical approaches to education. These philosophies reflect the
teacher candidates’ reasoned judgment concerning what is most important for learning and

how children best achieve educational goals. Subsequent to the study of philosophers and
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theories, candidates analyze, reflect, and evaluate a practicing teacher’s philosophy after a
classroom observation and interview.

Recognizing that knowledge and reflection prompt transformation, teacher candidates
revisit and revise these statements prior to student teaching so that a final philosophy of
education accurately reflects praxis on the part of the candidate. Candidates document
progress through an electronic portfolio, analyzing their ability to assess reflectively and
critically their own performance and growth in matching their practices to state standards,
developmental standards, and INTASC principles.

The culminating reflective activity for teacher candidates occurs during the student
teaching experience. Teacher candidates begin student teaching by observing the pedagogy of
their cooperating teacher and writing daily reflections in their journal. Unit field supervisors
and cooperating teachers model reflective skills through regular written observations
throughout the duration of the candidate’s placement. In a collaborative effort, the
combination of reflection and feedback through journals, video taped lessons and conferences

create an ideal environment for professional development.

Transformation

The transformation of teacher candidates into committed, caring, socially conscious,
and effective teachers requires a lifelong commitment. This transformation begins with the
initiation of the candidates into the Education Program of Calumet College of St. Joseph and
develops throughout the teacher candidate’s student teaching experience and educational
career. Recognizing this formational approach, the Unit faculty not only offers a curriculum of
preparation to potential teacher candidates, but also regularly offers the wider community of
professional educators the opportunity to participate in enriching courses.

The transformation of teacher candidates is a foundational tenet of the Unit, influencing teacher
candidates to transform through education the lives of the P-12 students who will be eventually under
their care. The Unit faculty assists teacher candidates in their transformative efforts to acquire and
apply to the professional world of education the knowledge, skills, and dispositions as clear indicators of
effective teaching identified in the literature and professional educational organizations such as INTASC.

In this manner, well-prepared, reflective teacher candidates from the Unit will transform the lives of P-

15



12 students by positively and effectively facilitating the achievement of identified Indiana standards
outcomes.

These positive outcomes will serve the educational needs of the community in such a manner as
to foster the achievement of “larger hopes” (Perrone, 1991). Such larger hopes would include the
creation of classroom environments that, in the words of Piaget, prepare children to mature into “men
and women who are capable of doing new things, not simply repeating what other generations have
done —men and women who are creative, inventive, and discoverers ... who can be critical, can verify,

and not accept everything they are offered” (quoted in Greene, 1978, p. 80).

Furthermore, consonant with the larger mission of the College as both Catholic and
committed to the principles of social justice in a predominantly urban environment, the Unit
faculty seeks to transform the lives of teacher candidates by stimulating awareness of and
appropriation of professional dispositions and ethical values. Education at its best has been
described as both a moral and intellectual endeavor (Nelson, Polansky and McCarthy, 2000).
The Unit advocates not only the valuing of education itself but also the enduring moral values
that can serve as a foundation to help shape a just and caring society. Noddings (1992) has
called for an “ethic of care” to shape the conditions of the classroom. She argues that “schools
should be committed to a great moral purpose: to care for children so that they, too, will be
prepared to care” (p. 65). For this reason, the Unit faculty addresses both character education
and multicultural education and the need for schools to address the societal power structure
that has historically subordinated groups and rationalized their school failure (Gay, 1997).

Transformation of teacher candidates into educational advocates for the values of social justice
is a particularly significant focus of the Unit. An ethic of social justice strives for an ideal where all
students have equal access to a high quality education (Johnson, Dupuis, Musial, Hall & Gollnick, 2002).
In their course of studies, teacher candidates are therefore exposed to and made aware of the
inequalities present in society and in the current educational system, and encouraged to work towards
the personal empowerment of their P-12 students and the social transformation of the schools in
Northwest Indiana.

Anyon (2001) has stressed the importance of high quality teaching in inner cities as a vital
prerequisite to social change. She has found in her work with exemplary urban teachers that they are

characterized by a belief in the capacity of their students to learn and to make a positive contribution to
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society. These exemplary teachers also demonstrate caring by showing a willingness to learn about their
students’ languages, cultures and histories. The Unit faculty fosters these dispositions in teacher
candidates as well by incorporating diverse perspectives in the curriculum through participatory,
experiential activities. These mechanisms assist the teacher candidates in achieving not only
professional transformation into more effective teachers but also into persons committed to valuing

education as one means of achieving social justice in their communities.

Conclusion

The curricular design of teacher preparation seeks to transform well-prepared candidates into
reflective, committed, and socially conscious professional educators. The student teaching experience
guided by close and supportive Unit faculty and cooperating professionals, culminates in the
transformation of teacher candidates into truly effective professional teachers. Personal and
professional transformation requires an ongoing educational process that encompasses the
development of knowledge, skills, dispositions, and performances requisite for effective teaching. This
process of critical reflection on contemporary educational theory, principles and standards, as well as
the values of social justice in service to the larger hopes of the richly pluralistic educational community

of Northwest Indiana remains the foundational Unit goal.
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Unit Assessment System

Introduction

The Unit faculty, with the involvement of stakeholders, has designed a comprehensive Unit
Assessment System (UAS) rooted in the Calumet College of St. Joseph’s (CCSJ) mission. The Unit
Program is aligned with the conceptual framework that corresponds with state and professional
standards. The UAS system provides for data collection and analysis of candidate performance at

multiple points during each phase of the program.

Stakeholders Engagement

Stakeholders provide a valuable service to the integrity of the Unit program within Northwest
Indiana. To ensure maximum participation, understanding, and leadership from all who contribute to
the Education Program, the Unit faculty identified all internal and external stakeholders and structured
an umbrella organization entitled the Education Advisory Council (EAC) (Exhibit 2.1.1). This umbrella
structure encompasses every strata of the Unit Program: The Unit Director, full time, part time and
content faculty, the Education Committee, the Curriculum and Assessment Committee and candidates

(Exhibit 2.1.2 Organizational Chart).

The EAC reflects a broad-based, practitioner approach to integrating the Unit Assessment
System. Members of the EAC offer educational expertise from the local, and regional perspective
(Exhibit 2.1.1). They meet bi-annually and provide feedback regarding programmatic strengths and
challenges (Exhibit 2.1.3) and offer strategies directly related to the needs of P-12 students. The Unit
program has experienced positive feedback from stakeholders and has successfully implemented ideas
for expansion of the program. Teacher candidates directly benefit from this expanded relationship.

Table 2.1.1 outlines the stakeholder functions, roles and responsibilities for each level of responsibility.
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Table 2.1.1 Stakeholder Function, Roles and Responsibilities

Committee
External members

Function Stakeholders Involved Responsibilities Meeting
Frequency
Education Director e  Director e AllLevels Daily
Content Faculty . Education Director ) IPSB Standards Every
e  Education Faculty e INTASC Principles
e  Content Directors e  Rules46/47 Trimester
e  Curriculum
Education Team . Education Director ° Professional Weekly
e  Education Faculty Development
e  Field Director e  Curriculum
e  Licensing Advisor e  Syllabus
e  Assessment (all levels)
e  |PSB Standards
e INTASC Principles
e  Student Grades
e  Student Checklist
e Title Il Report
Curriculum and e  Curriculum/Assessment Director . Institutional-Wide: Weekly
Assessment e Academic Dean e  Professional
Committee e 2 Division Chairpersons development
e  Library Director e  Curriculum
. Registrar e Assessment Review
. Education Director . Program Review
e 2 Elected Faculty e  Course Review
Education e  Academic Dean, e  Curriculum Monthly
Committee . Library Director ° IPSB Standards
e  Curriculum/Assessment Director e INTASC Principles
(Approx. 15 e  Content Faculty e Candidate Acceptance
people) e  Teacher candidates e  Student Teacher
e Unit Program Alumni Acceptance
e Local Community Members e  Program Review
e  Field Directors e Title Il Review
Student Focus e  Director e  Curriculum Periodic
Groups ° Education Faculty . INTASC Principles
e  Teacher candidates
e  Alumni
Education Advisory | e  Education Director e  Overview of the Bi-Annually
Council e  Education Team effectiveness of the UAS
e  Field Directors
e Licensing Advisor
. Focus Group
e  Education Committee
e  Content Faculty
. Curriculum/Assessment
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Assessment System for Teacher Candidates

The Unit Program identifies four distinct assessment phases for both traditional and Transition

to Teaching candidates. In each of the phases, specific benchmarks and data collection and analysis

points are clearly identified. Data are collected, analyzed and utilized for improving performance of

candidates. Assessment data for each of these phases are available in the Exhibits 2.1.4, 2.1.5, 2.1.6,

and 2.1.7. The four phases include:

Performance evaluations for each phase are explained further.

e Phase |: Identifies requirements for initial admission to the Unit Program;
e Phase Il: Defines criteria for successful continuation in the program;

e Phase lll: Delineates requirements for acceptance into student teaching;
e Phase IV: Identifies the application for licensure process.

Phase I: Admission to the Education Program for Traditional Candidates
Time of Assessment — Generally the 1% or 2" semester of sophomore status

Evaluators: Education Committee

Potential candidates must successfully complete the criteria identified in Table 2.1.2.

For initial application, the Education Committee determines the acceptance decisions typically

three times a year: August, December, and May.

Table 2.1.2 Qualifying Criteria and Assessment for Traditional Candidates

Qualifying Criteria Assessment

1. Complete 75% of general education course work G.P.A. 2.75 Required

2. EDU 200 Introduction to the Education Profession Content GPA 3.0 required

3. Blackboard training Competency quiz

4. Library Tour Completed tour

5. CCSJ Communication Proficiencies: Pass/Fail Performance:
Written, Oral, Technological External assessors

6. Education courses EDU 300 Educational Psychology, EDU 311 INTASC Principles and Content G.P.A. 3.0
Foundations of Education required

7. Praxis |: reading, writing, and math State Qualifying Scores

8. Thirty hours of field experiences Field Experience Tracking Form

9. Interview with a member of the Education Committee documenting | Teacher Candidate Interview Rubric
knowledge, skills, and dispositions.

10. Limited Criminal History Clearance State Document

11. Personal History form Completed document

12. Current resume for file Completed document
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After the interview, potential candidates are notified by letter of the final decision of the
Education Committee: 1) Acceptance, 2) Acceptance with Conditions, or 3) Non-Acceptance.

1. Acceptance — Accepted as a Teacher Candidate
2. Acceptance with Conditions: - Granted for one of the following reasons:
e Deficient scores on any section of the Praxis |
e Deficient test results on any section of the Communication Proficiencies:

(oral, written or technological)

e Unit Program awaiting Praxis results

e Any one of the criteria not met

To change Acceptance with Conditions to Acceptance, potential teacher
candidates must once again meet all requirements for acceptance criteria.

Students receive this status for one semester only.

3. Non-Acceptance: Lack of evidence demonstrating the above criteria.
e Poor class attendance
e Poor academic performance
e Lack of dispositions essential for a potential professional educator (evidenced
through interview)

Students not accepted may reapply to the Education Program after three years.

Phasel:  Admission to the Education Program for Transition to Teaching Candidates
Time of Assessment — Post Baccalaureate
Evaluators: Education Committee

Transition to Teaching (T2T), a state mandated alternative teacher certification program, is
designed to certify individuals who possess a bachelor’s degree. CCSJ has complied with the
guidelines established for this program with additional acceptance requirements as defined in
the Education Program Handbook (Exhibit 2.1.8). The Education Committee is charged with the
authority for acceptance decisions. The qualifying criteria for T2T are the corresponding

assessments are listed in Table 2.1.3
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Table 2.1.3 Qualifying Criteria and Assessments for T2T Candidates

Qualifying Criteria Assessment
1. Review of Transcript G.P.A. 3.0 or 2.5 required
2. Participate in Orientation Participation/survey
3. Successfully complete Blackboard training Competency Quiz
4. Successfully complete Library Tour Completed tour
5. Successfully pass CCSJ Communication Proficiencies: Pass/Fail Performance

Oral, Written, Technological

6. Successfully complete Praxis | and Il State Qualifying Scores
7. Submit Limited Criminal History clearance State Document
8. Submit Personal History form Completed Document
9. Submit current resume for file Completed Document
10. Interview with a Unit Program faculty member Completed Document

After a formal interview with the Education Committee members, T2T candidates receive a
letter indicating acceptance or non-acceptance. T2T teacher candidates are required to meet the same
standards and engage in the same assessment practices as traditional teacher candidates for the next

three phases.

Phase Il: Continued Performance of Teacher Candidates
Time of Assessment — The end of each semester

Evaluator: Program Director

Phase Il of the Unit Program requires a semester performance review of teacher
candidates. The Program Director and faculty are charged with the authority to make
decisions regarding continuation in the program. T2T and traditional teacher candidates must

meet the assessment criteria identified in Table 2.1.4 to continue in the Unit Program:

Table 2.1.4 Qualifying Criteria and Assessments: Continuation

Qualifying Criteria Assessment

1. Advisement Each Semester

2. Maintain an overall G.P.A. of 2.75/4.0 G.P.A.

3.  Maintain a G.P.A. of 3.0/4.0 in education courses G.P.A

4. Maintain a G.P.A. of 3.0/4.0 in content courses G.P.A

5. Register for and attend at least three of the four Education Seminars Pass/Fail Performance

each semester

6. Meet performance criteria outlined in Unit Program and State Performance/Portfolio
7. Standards

8. Maintain a current Limited Criminal History clearance State Document

9. Demonstrate professional knowledge, disposition and performance Performance/Portfolio
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At the end of each semester, the Unit Director and the faculty review each teacher
candidate’s file utilizing the criteria in Table 2.1.4 to determine continuation in the Unit
Program. Teacher candidates who have not met the requirements receive a letter informing
them of their deficiencies (Exhibit 2.1.9). If the teacher candidate does not rectify the identified
deficiencies within 30 days, he/she will receive a letter of non-continuation in the Program
(Exhibit 2.1.10). If a student receives a letter of non-continuation, yet wishes to return to the
program, the teacher candidate must wait two years and meet all the criteria required for
Phase |. Teacher candidates who have received a letter of non-continuation may appeal the
decision in writing to the Education Committee (Exhibit 2.1.11). The Education Committee
reviews documentation and makes their recommendation to the Vice President of Academic

Affairs.

Phase llI: Acceptance Criteria for Student Teaching
Time of Assessment: First semester of senior status

Evaluators: Education Committee

Student teaching is prepares the teacher candidates for entry into the profession. Table

2.1.5 identifies the acceptance criteria for student teaching.

Acceptance Criteria

The teacher candidate completes a student teaching application and submits it to the
Unit Program Director. The Education Committee is charged with the authority for acceptance
decisions. The applicant is evaluated according to the acceptance criteria identified in Table

2.1.5.
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Table 2.1.5 Acceptance Criteria for Student Teaching

Acceptance Criteria Assessment

1. Minimum cumulative grade point average of 2.75/4.00 G.P.A.

2. Minimum G.P.A. 3.00/4.00 in Professional Education courses G.P.A.

3. Minimum G.P.A. 3.00/4.00 in content courses G.P.A.

4. Communication Proficiencies, verbal, written and technology Pass/Fail

5.  Successful completion of Praxis | and Il State Qualifying Scores
6. Reading Specialist (Elementary Education only) State Qualifying Scores
7. Documentation of attendance at Education Seminars as required Attendance Pass/Fail
8.  Written philosophy of education Meet Rubric

9. Pre-professional portfolio Meet Rubric

10. Interview by the Education Committee Meet Rubric

11. Completed professional file Meet Rubric

12. Current Limited Criminal History clearance State Document

13. Current resume Completed Document
14. Knowledge, Skills and Dispositions Portfolio Rubric

Teacher candidates that are not approved for student teaching receive a letter
indicating the reasons for the denial. The teacher candidate may initiate the Appeals Process as

defined in the CCSJ Student Handbook.

Phase IV: Application and Recommendation for Licensure
Time of Assessment: Traditional - Upon graduation
T2T - Completion of T2T program coursework
Evaluator: Licensing Advisor
The Licensing Advisor is charged with the authority to recommend a candidate for
licensure. To apply for a State of Indiana License, all teacher candidates must successfully meet

the qualifications identified in Table 2.1.6.

Table 2.1.6 State of Indiana Licensure Requirements

Qualifying Criteria Assessment
1. Successfully complete student teaching with a minimum grade G.P.A.
of 3.0/4.0
2. Successfully complete and submit a Professional Electronic Meet Rubric
Portfolio
3. Current Limited Criminal History clearance State Document
4.  Exit Interview with Director of Institutional Research Completed interview
5.  Submit license application Completed document
6. Submit IPSB fee Check or money order
7. Submit Electronic Portfolio Portfolio Rubric
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Performance Assessment to Teacher Candidate Success

Performance assessment is indicated for each of the qualifying criteria. Summative
performance evaluation occurs at three points in the acceptance process:
Prior to student teaching:
e The Education Committee evaluates the pre-professional portfolio
through a rubric.

Completion of Student Teaching:
e The student teaching supervisor evaluates performance through a
rubric.
Application for Licensure:
e The Program Director evaluates the electronic portfolio through a
rubric.

To standardize the assessment process, Unit directors created a Student Teaching
Assessment Book (Exhibit 2.1.12) that utilizes a Likert 4 point scale (Substandard=1to

Master=4). The handbook easily tracks student progress for review by the student teacher, and

the cooperating and supervising teachers.

Evaluation of the Validity and Utility of the Data
Unit faculty has designed an assessment system; however, due to faculty attrition, the

systems have not produced predictable patterns over time. Unit faculty realizes this challenge
and has designed strategies for remediation in the Education Program Strategic Plan. Validity
analysis has been constructed and has yielded three distinct types: internal, external, and
convergent.

Internal validity has been recognized with the association between the New Course
Survey and Student Instructor Rating Instrument. Students have welcomed new courses and
have found them to be applicable and effective. External validity has also been documented
through the Colleges’ well-defined monitoring of the student teacher assessment process. It
has been shown through the Cooperating Teacher Survey and exit interviews that students are
successfully applying their theoretical and practical knowledge in the classroom. Finally

convergent validity has been displayed through specific measures. The Cooperating Teacher
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Survey and the Student Teaching Interview have yielded a strong association between student

teaching outcomes and established classroom criteria (Exhibit 2.1.13).

Conclusion
The Unit Program faculty has designed a Unit Assessment System that provides teacher

candidates with clear and multiple benchmarks and evaluation points. Stakeholders contribute
to the on-going assessment of the system, providing feedback on the structure, data systems
and their engagement in the community. The CCSJ Conceptual Framework provides the

foundation for the Unit Assessment System.

28



B. Educator Professional
Preparation Courses
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A. EDUCATOR PROFESSIONAL PREPARATION COURSES

Course

EDU 200

Introduction to Teaching
Profession

EDU 299

Education Seminar

EDU 300

Education Psychology

Course Descriptions

Link: Educator Professional Preparation Courses

Description

This survey course introduces the student to the theories/theorists, current issues in the education profession,
and pedagogy fundamental to the education profession. Students will become knowledgeable about Dewey,
Toffler, Banks, Bayles, Kohlberg, Bronfenbrenner, and Gardner. Issues include the role of technology, meeting
the needs of special education students, bilingual education, multi-cultural education, and school safety.
Pedagogical strategies include instructional methodology, effective teaching practices, planning,
implementation, and assessment. This course is also designed to screen applicants for admission to the
education program. Students must take and receive passing scores on the PPST, the state required standardized
teaching tests.

The Education Program offers four (4) seminars each semester. These seminars address current issues, timely
concerns, and employment procedures often not addressed in depth elsewhere. All teacher candidates are
required to attend all seminars.

This course surveys the physical, emotional, social, moral, and mental development of children from infancy to
adolescence. Psychological factors that focus on and influence instruction, learning, management, assessment
and motivation are examined. Field experience required.

Prerequisites: PSY 100 or EDU 200

Cross Listed with PSY 300
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EDU 311

Foundations of Education

EDU 313

Child Development

EDU 314

Adolescent Development

EDU 325

Technology in Education

EDU 341

Secondary Reading Strategies

EDU 342

Curriculum Development

EDU 370

Measurement and Evaluation

This course provides an overview of the historical basis of the present educational system as well as its social
impact and future implications. Cultural, ethnic, and minority expectations of school; the legal rights and
responsibilities of students and teachers; and philosophies and theories of education are highlighted. Field
experience required.

Prerequisite: EDU 200

This course examines major theories and findings concerning human development from birth through the
elementary years and the implications of these for the professional educator. Topics include physical
development, intelligence, perception, language, socio-emotional development, gender role development,
moral development, and developmental issues relating to education. Field experience required.
Prerequisites: EDU 200 and 300

This course examines the characteristics of growth in adolescents including physical, psychological, social,
cognitive, emotional, and moral development with particular reference to relevance for the professional
educator. Contemporary issues include drug and alcohol abuse, sexuality, and delinquent behavior. Field
experience required.

Prerequisites: EDU 200, and 300

This course is designed to introduce the teacher candidate to the computerized classroom environment.
Emphasis is given to the concept of a holistic, integral classroom system. The course includes laboratory
experiences with various related applications software. The goal of these experiences is to develop the theory
and hands-on computer applications skills necessary to function in the classroom. Field experience required

This course develops understanding of and skill in solving reading problems encountered by secondary school
students in subject matter materials. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

This comprehensive course includes an historical, sociological, philosophical, and psychological analysis of
school curriculum, as well as an examination of theories, trends, and methods of curriculum construction. The
course prepares the teacher candidate to work with individual students and groups through the study of the
teaching/learning process, evaluation of learning needs, lesson planning for both individuals and groups, and
choice and use of instructional media. Field experience required.

Prerequisites: EDU 200, 300, and 311

This course highlights the fundamental principles of measuring the cognitive, affective, and psychomotor
components of classroom

learning. Teacher candidates are actively involved in constructing behavioral objectives, test items, and
evaluation instruments. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342
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EDU 391

Human Diversity

EDU 400

Children’s

EDU 426

Middle School Theories

EDU 427

Middle School Practicum

EDU 430

Exceptional Children

EDU 436

Management Strategies

Li

t e

An integrative interactive approach to address the preparation of teachers for the wide diversity of students
they are certain to meet in their classrooms, schools, and communities. This course is an examination of the
relationship of cultural values to the information of the child’s self-concept and learning. The lessons will
examine the role of prejudice, stereotyping, and cultural incompatibilities in education. Emphasis is placed on
preparing future teachers to offer an equal opportunity to children of all cultural groups.

Field experience is required.

Prerequisite: EDU 200

This course is a survey of diverse traditional and contemporary literature from kindergarten through junior high
school. Emphasis is placed on types of literature, methods for use, authors, and illustrators. Teacher candidates
are required to develop and implement multi-media presentations. Field experience required.

Cross-listed: ENG 400

This course examines the theoretical, historical, psychological, and sociological foundations of the middle school
concept. Teacher candidates discover current practices by researching literature, conducting interviews, and
engaging in school observations. Teacher candidates are challenged to conduct original research to determine
"best practices" for an ideal middle school. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

This course challenges and engages teacher candidates to practice the theories considered in EDU 426 by
engaging them in multiple field experiences in middle schools where they will observe and actively participate in
the educational process with middle school students, teachers, administrators, and other middle school
professionals. Some

practice teaching is required. Teacher candidates must have taken or be currently enrolled in EDU 426.
Prerequisites: EDU 200, 300, 311, and 342

This course surveys characteristics, capabilities, and expectations of students with special needs, students who
are developmentally delayed or at-risk for learning problems, and gifted students. The teacher’s role in assisting
students who face attention, behavioral, educational, mental, physical, and social challenges (and other relevant
and practical issues) unique to educating exceptional students are examined. Field experience required.
Prerequisites: EDU 200, 300, 311, 342, and 370

This course provides an opportunity for the teacher candidate to gain the knowledge, disposition, and
performance skills for effective classroom and instructional organization; the selection, arrangement, and
utilization of classroom materials, the implementation of rules and procedures for the management and
assessment of student work; the maintenance of appropriate student behaviors; and communication strategies
for effective classroom management.

Field experience required.

Prerequisites: EDU 200, 300, 311, 342, 430
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EDU 471

General Methods of Teaching in
Secondary Schools

EDU 472

Methods of Teaching English in
Secondary Schools

EDU 473

Methods of Teaching Social
Studies in Secondary Schools

EDU 474

Methods of Teaching Business
Education in Secondary Schools

EDU 475

Methods of Teaching Science in
Secondary Schools

EDU 476

Methods of Teaching Visual Arts in
Secondary Schools

EDU 477

Methods of Teaching
Journalism

This course covers the teaching process at the secondary level and explores instructional materials, evaluation
procedures, curriculum development, and organization of secondary schools. Individualized and inter-
disciplinary learning will be examined. This course must be taken concurrently with appropriate specific major
methods course. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

Pedagogical processes appropriate for teachers of secondary English are discussed. This course must be taken
concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

Pedagogical processes appropriate for teachers of secondary social studies are discussed. This course must be
taken concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

Pedagogical processes appropriate for teachers of secondary business education are discussed. This course
must be taken concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

Pedagogical processes appropriate for teachers of secondary science are discussed. This course must be taken
concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

Instructional processes appropriate for teachers of the visual arts at the secondary level is discussed. This
course must be taken concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342

Instructional processes appropriate for teachers of Journalism at the secondary level are discussed. This course
must be taken concurrently with EDU 471. Field experience required.
Prerequisites: EDU 200, 300, 311, and 342
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EDU 481

Developmental Reading

EDUC 483

Social Studies and Language Arts
Methods

EDUC 484

Corrective Reading

EDUC 485

Mathematics and Science Methods

EDUC 486

Integrated Arts and Movement

EDUC 494/495

Student Teaching

This course develops and examines theories of reading instruction and their implications for application in the
classroom. Topics include the process of reading instruction, emergent literacy, word identification,
comprehension, and developing reading skills. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

This course explores methods and strategies in teaching social studies and language arts in the elementary
school. Classroom management, instructional materials, curricula, and measurement and evaluation of
outcomes are included. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

This course focuses on the diagnosis and remediation of reading problems in elementary school children.
Teacher candidates will develop and administer an IRI reading test, and plan a remedial program based on the
results. Classes will address causes of reading problems and techniques to remediate them. Field experience
required.

Prerequisites: EDU 200, 300, 311, 342, and 481

This course explores techniques and strategies for teaching arithmetic and science and a study of the
mathematics and science curricula of elementary schools. Classroom management, instructional materials, and
measurement and evaluation of educational processes are discussed. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

This course incorporates an integrated approach to music, art, and movement (dance, P.E.). Teacher candidates
will learn aspects of the pedagogy, principles, and performance of each discipline. Methods and teaching
strategies will be incorporated into each lesson, providing the candidate with hands-on experiences and
materials for both teaching and assessment. Field experience required.

Prerequisites: EDU 200, 300, 311, and 342

This is the culminating twelve-week practicum required of all teacher candidates who will apply for teaching
license. The teacher candidate must plan and teach appropriate classes in an accredited school under the
supervision of a licensed cooperating teacher and a college supervisor. All required coursework must be
completed prior to student teaching.

Prerequisites: EDU 200, 299, 300, 311, 313, 325, 342, 370, 400, 430,

481, 483, 484, 485, and 486
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C. Program Field Experience

Course No. / Title Experience(s) Hours | Objective(s) Location(s)
EDUC 200 Tutoring, 10 All the experiences of this course are to Locations include but are not limited to:
Introduction to the Attend School Meeting, expose prospective and new teacher e 21" Century Charter School @
Teaching Profession Attend School Event and candidates to the teaching profession. Gary
Observations Candidates learn that there is more to e Saint John the Baptist School
being a teacher than just teaching and that, e Saint Thomas More School
as teachers, we are accountable to other e Aquinas Elementary School
educational organizations within the school e Columbia Elementary School
and community and to the parents. e O’Bannon Elementary School
e YWCA
EDUC 299 Guest Speakers on various 8 Candidates are exposed to current trends On campus provided by select experts in
Education Seminar professional topics in the field of professional education. field of presentation
EDUC 300 Classroom Observations 10 Candidates identify concepts/theory At a P-12 School of choice.
Education Psychology learned in course materials and write
reflections connecting observations and
concepts/theory.
EDUC 311 Interview/Observe a Veteran | 10 Through interview and observation, At a P-12 school of choice.
Foundations of Education Teacher candidates come to understand and
witness a practitioner’s philosophy of
education in action and evaluate it in
comparison with classic philosophers.
EDUC 313 Visit Nazareth House to 10 Candidates identify concepts/theory Nazareth Home.
Child Development experience interactions with learned through course materials and write | HealthVisions Midwest.
toddlers. reflections connecting observations and
Visit HealthVisions Midwest theory.
EDUC 314 Visit a variety of middle and 10 Candidates experience provided by a Middle schools and High Schools in

Adolescent Development

high school for observations,
interviews and comparative
analysis

variety of middle and high schools.
Candidates compare schools to those they
have physically visited and also compare

Northwest Indiana
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local schools to schools across the country
and across the world. Candidates also
discuss how to use this skill to research job
prospects (which schools match their
educational philosophies and skills, etc..? )
and to prepare for job interviews.

EDUC 325 Visit a variety of school 10-15 Candidates experience the image and Candidates have the opportunity to
Technology in Education websites to see what they information provided by a variety of research schools at any location via the
have to offer. Think about schools as presented on their websites. Internet and choose P-12 schools of
the image they have “put out Candidates compare schools to those they choice for physical visits.
there.” How does it have physically visited and also compare
compare to impressions local schools to schools across the country
created when one and across the world. Candidates also
“physically” walks into a discuss how to use this skill to research job
school? prospects (which schools match their
educational philosophies and skills, etc..? )
and to prepare for job interviews.
EDUC 341 Tutoring/Administration of 10 Candidates assess the reading ability of a Off campus sites: e.g., at a library or a
Secondary Reading QRI and parent surveys. student whom they are tutoring. student’s home.
Strategies
EDUC 342 Interview a school or district Candidates compare and contrast the At P-12 schools of choice that fits the
Curriculum Development administrator (in two school teaching and learning process in multiple criteria noted, e.g., urban, suburban,
settings: urban, suburban, 15 school settings. Catholic or charter.

Catholic or charter),

Interview a classroom
teacher (in two school
settings: urban, suburban,
Catholic or charter),

Observe curriculum
implementation (in two
classroom settings: urban
suburban, Catholic or
charter) and

Candidates collaborate with teachers and
administrators to evaluate individual
perspectives and paradigms about
curriculum implementation and
assessment.

Candidates understand the development
and implementation of a live school
curriculum.
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Attend a workshop with a
guest speaker discussing and
explaining curriculum

mapping

Candidates understand the concept of
curriculum mapping.

On campus and implemented by a local
school district Assistant Superintendent
of Curriculum.

EDUC 370 Teacher Interviews 10 Candidates write a position paper about At P-12 schools of choice with at least
Measurement and standardized testing using a critical thinking | five highly qualified teachers who are
Evaluation approach, research, opinions of highly directly affected by standardized testing.
qualified teachers, and transformation in
thought toward a critical position.
EDUC 391 Candidates learn about the local students’ | Faith based, Public Suburban, Public
Human Diversity Observation, 15 Urban and Charter.

Teacher Interview,
Comparative Analysis, and
Spend the Day with
Someone Different

culture, culturally related needs and
challenges that different schools encounter
based on location, socio-economic status
and values. Candidates make decisions
based on your observations of the type of
school which is aligns more with your
philosophy.

You will interview the teacher (s)
(preapproved questions). Based on your
research of the school (School
Improvement Plans/IDOE website),
interviews and observations you will create
a Venn diagram and comparative analysis

paper.

Based on your observations, research (at
least 3 resources), and interviews you will
write a 5- page paper (include a cover and
reference page — APA style). Using a
comparative research model (guidelines
provided).

Spend the Day with Classmate Different
than You
Spend the day with your classmates who
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you have identified as being most different
from you. You will spend one day (at least
4 hours) with the other person. The lead
person will take you on a prepared
adventure that best represents their
culture, subculture and daily practices of
their practice. On the second day you will
switch places.

EDUC 400
Children’s Literature

Community library visit.
Reading at library or school
to groups of students.
Museum visit,

Public Library Visit and
Read to students at a local
library or school

11

Candidates discuss school and community
library programs with children’s literature
librarian.

Candidates view and analyze children’s
literature manuscripts.

Candidates interview a librarian to become
informed about the various events and
programs that take place throughout the
year within the children’s section of the
library.

Candidates become informed about how to
utilize the children’s section of the library
to choose books that will be enjoyable in a
classroom library.

Candidates develop a schematic map that
will assist them with planning a trip to the
library with students in the community

Candidates read to students to enhance
oral reading skills and to prepare to
become effective in reading stories to the
children whom they will teach

Local community library,

Museums/Newbery Library and Local

community library.

EDUC 426
Middle School Theories

See Middle School Practicum

EDUC 427
Middle School Practicum

Observations
Interviews
Comparative Analysis
Team Teaching
Academic Competition

20

This course challenges and engages teacher
candidates to practice the theories
considered in EDU 426 by engaging them in
multiple field experiences in middle schools
where they will observe and actively

Local Middle Schools:

Merrillville, Highland, St. John, Crown
Point, Gary, East Chicago, Hammond,

Lowell, Valparaiso, Schererville
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Block Scheduling

participate in the educational process with
middle school students, teachers,
administrators, and other middle school
professionals.

EDUC 430 Interaction with children 10 Candidates write reflections on their P-12 Special Education Classrooms
Exceptional Children with exceptionalities. interaction with children with Misericordia Home
exceptionalities in correlation with course East Chicago Special Olympics
theory as foundation for Bridge Program.
observations/interactions.
EDUC 436 Observation, 10 Candidates have the opportunity observe, Local P-12 Schools
Management Strategies Team Management Plan, take notes and apply to their personal
Intervention Project management techniques what they have
observed from experienced teachers.
EDU 471 Observation 10 A variety of classroom experiences to Accredited secondary school with a
Interview prepare candidates for the day to day Content / Developmental Specific
General Methods of Team Teaching responsibilities of a teacher. Candidates Teacher.
Teaching in Secondary Lesson Plans will write lesson plans aligned to Bloom’s
Schools Taxonomy and Teach according to INTASC
and Developmental Standards.
EDU 472. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited secondary school with a
Teaching English in Assessments prepare candidates for the day to day Content / Developmental Specific
Secondary responsibilities of a teacher. Candidates Teacher.
Schools Lesson Plan will write lesson plans aligned to Bloom’s
Taxonomy and Teach according to INTASC
and Developmental Standards.
Content Specific Field Trip Candidates will align field trip with
standards and Gantt chart. Content Specific Field Trips:
News Paper, Library, Technology Labs.
Bulletin Boards Candidates will design bulletin boards that
are motivational, diverse and content
specific.
EDU 473. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited secondary school with a

Teaching Social Studies in

Assessments

prepare candidates for the day to day
responsibilities of a teacher. Candidates

Content / Developmental Specific
Teacher.
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Secondary Schools

Lesson Plan

Content Specific Field Trip

Bulletin Boards

will write lesson plans aligned to Bloom’s
Taxonomy and Teach according to INTASC
and Developmental Standards.

Candidates will align field trip with
standards and Gantt chart.

Candidates will design bulletin boards that
are motivational, diverse and content
specific.

Content Specific Field Trips:
Museum of Science and Industry, Field
Museum, Cultural Museums.

EDU 474. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited secondary school with a
Teaching Business Assessments prepare candidates for the day to day Content / Developmental Specific
Education in responsibilities of a teacher. Candidates Teacher.
Secondary Schools Lesson Plan will write lesson plans aligned to Bloom’s
Taxonomy and Teach according to INTASC
and Developmental Standards.
Content Specific Field Trip Candidates will align field trip with
standards and Gantt chart. Content Specific Field Trips:
Trade Center, Factories Technology Labs.
Bulletin Boards Candidates will design bulletin boards that
are motivational, diverse and content
specific.
EDU 475. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited secondary school with a

Teaching Science in
Secondary Schools

Assessments

Lesson Plan

Content Specific Field Trip

Bulletin Boards

prepare candidates for the day to day
responsibilities of a teacher. Candidates
will write lesson plans aligned to Bloom'’s
Taxonomy and Teach according to INTASC
and Developmental Standards.

Candidates will align field trip with
standards and Gantt chart.

Candidates will design bulletin boards that
are motivational, diverse and content
specific.

Content / Developmental Specific
Teacher.

Content Specific Field Trips:

IMAX, Children’s Museum, Museum of
Science and Industry, Planetarium, Shedd
Aquarium, Purdue Challenger Center,
Hammond Environmental Center.
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EDU 476. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited School with a Content /
Teaching Visual Arts in Assessments prepare candidates for the day to day Developmental Specific Teacher.
Secondary Schools responsibilities of a teacher. Candidates
Lesson Plan will write lesson plans aligned to Bloom’s
Taxonomy and Teach according to INTASC
and Developmental Standards.
Content Specific Field Trip Candidates will align field trip with Content Specific Field Trips:
standards and Gantt chart. News Paper, Library, Technology Labs.
Bulletin Boards Candidates will design bulletin boards that
are motivational, diverse and content
specific.
EDU 477. Methods of Teaching Content Specific 20 A variety of classroom experience to Accredited secondary school with a
Teaching Journalism Assessments prepare candidates for the day to day Content / Developmental Specific
responsibilities of a teacher. Candidates Teacher.
Lesson Plan will write lesson plans aligned to Bloom’s
Taxonomy and Teach according to INTASC
and Developmental Standards.
Content Specific Field Trip Candidates will align field trip with
standards and Gantt chart. Content Specific Field Trips:
News Paper, Library, Technology Labs.
Bulletin Boards Candidates will design bulletin boards that
are motivational, diverse and content
specific.
EDU 481 Tutoring 3 Candidates will tutor students to become Off campus school sites, libraries,
Developmental Reading Parent/student surveys 2 proficient, grade level readers. student’s homes.
Participation in professional Candidates will become conversant with Attendance at Indiana State Reading
reading associations. recent developments in teaching reading. Conference/Discovery Alliance
workshop/HARC Workshops.
EDUC 483 Teaching a thematic unitina | 33 Teacher candidates plan, develop and Timothy Ball Elementary School

Social Studies and

school/classroom

implement an integrated Social Studies and

O’Bannon Elementary School
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Language Arts Methods

environment

Field Museum visit

Language Arts unit lesson plan within an
elementary school environment. The
lesson plans are developed according to
state and district requirements and
standards.

Candidates develop learning objectives that
correlate with experiences boxes and
exhibits that can be checked out from the
library and utilized to develop a thematic
unit in Language Arts and Social Studies.

Fields Museum in downtown Chicago,
Illinois.

EDUC 484 Tutoring 24 Candidates will be able to assess a Off campus school sites, libraries,
Corrective Reading Administration of QRI student’s reading ability and reading level. students’ homes.
EDUC 485 Team Teaching 30 Candidates will experience the practical St. Thomas More, Munster, Indiana.
Mathematics and Science Visits to: day-to-day tasks of planning, teaching,
Methods Shedd Aquarium assessing and Downtown Chicago, IL
IMAX Integrating curriculum and planning. Portage, IN
Children Museum Downtown Chicago, IL
Planetarium Merrillville, IN
Environmental Center Hammond, IN
Purdue Challenger Center Hammond, IN.
EDUC 486 Participate and witness in 10 Candidates will learn to integrate the fine Music and theater venues.
Integrated Arts and four fine arts activities: arts into their school curricula. Museums and art galleries.
Movement musical concert, art exhibit, Off campus school sites.
literature reading or activity,
and a play, sporting event or
dance/ballet recital.
EDUC 494/495 Observation of cooperating 360 The teacher candidate must plan and teach | P-12 school criteria:

Student Teaching

teacher, team teaching and
the day to day
responsibilities of a full time
teacher

appropriate classes according to state
standards in an accredited secondary
school under the supervision of a licensed
cooperating teacher and a college
supervisor. All required coursework must
be completed prior to student teaching.

30 mile radius of college

Technology

Service students with exceptionalities
Diverse

Cooperating Teacher 5 years of
experience in developmental and
content area
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Calumet College of St. Joseph

Education Program

Language Arts Secondary Education Composite Major
Rules 2002 Indiana Professional Standards Board

Course Number

Name

PROFESSIONAL CONTENT EDUCATION

Eng 250
Eng 260
Eng 261
Eng 270
Eng 271
Eng 310
Eng 320
Eng 370
Eng 430
Eng 440
Eng 460
Eng 480*
Eng 481*
Eng 482*

Eng 311

TOTAL

Stories: An Introduction
English Literature |

English Literature Il
American Literature |
American Literature Il
Shakespeare

English Language

Literary Theory

Creative Writing

20" Century Poetry

Drama

African American Literature
Cont Latin American Authors

Native American Studies

Writing for the Media |

Cr.Hr.

W W w w w w w w w w w w w

*choose

45
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Revised 7/10/06

A BACHELOR DEGREE IN SECONDARY EDUCATION

Calumet College of St. Joseph

EDUCATION DEPARTMENT

Rules 2002 INDIANA DEPARTMENT OF EDUCATION — PROFESSIONAL STANDARDS BOARD

Student Name

Conrce Niimher

ENG 103
ENG 104
ENG 232
ENG 233
PHL 200
RST 110/210
RST 130
MFA 150
MFA 200
MFA 270
MFA 270
SOC 210
PSY 100
HSV 200
SCI 150
MA 102
CIS 115
Total
PR

EDU 200
EDU 299
EDU 300
EDU 311
EDU 314
EDU 325
EDU 341
EDU 342
EDU 370
EDU 391
EDU 430
EDU 436
EDU 471
EUD 470?
EDU 495
Subtotal
Total

Note:

Name
GENERAL EDUCATION
Rhetoric & Composition
Rhetoric & Composition
Global Perspective | or eauivalent
Global Perspective Il or equivalent
Great Philosophical Ideas
Social Justice
Introduction to Religious Studies
Speech Communication
Introduction to Performing Arts
Introduction to Visual Arts

Introduction to Visual Arts or equivalent

General Sociology

Introduction to Psvchology
Substance Abuse

Integrated Science or equivalent
Integrated Math or eauivalent
Computer Literacv or eauivalent

OFESSIONAL EDUCATION
Introduction Teaching
Education Seminar

Education Psvchology
Foundation of Education
Adolescent Development
Technology in Education
Reading Strategies in Secondary
Curriculum Development
Measurement and Assessment
Cultural Values in Education
Educating Exceptional Students

Management Strat. for the Classroom

General Method
Content Method
Student Teaching

Advisor

Cr Hr

ﬂwwbwwwwwwwwwwwwww

NP WWWWwwwwwwwow

GradelTrancfar)

18 residency credit hours (not including student teaching) required for post-bachelor degree
See secondary content checklist for additional requirements.
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CCSJ Admissions

Traditional Program Brochure Template

These brochures (or Fact Sheets) are mailed to any student indicating a specific academic program of
interest when inquiring to Calumet College of St. Joseph. They are mailed with the application, FACT
sheet, and financial aid brochure. They are also displayed at events on campus, in the racks in the

Admissions area etc.

We need the assistance of the Faculty with providing the following (in electronic format e-mailed to

cwalz@ccsj.edu):

Bachelor of Arts Degree Offered in Secondary Education

1. One to two paragraph summary of the program

The Education Program seeks to create and implement educational experiences for its teacher
candidates and professional educators that reflect current educational theory and best practice in the
profession according to the threefold stage of:

e Professional Preparation

e Continuous and Critical Reflection

e Ongoing Personal and Professional Transformation

Therefore, the competent and professional graduates of the Education Program of Calumet College of
St. Joseph will be prepared, motivated, and commissioned to serve the diverse population of children
attending the community of schools in Northwest Indiana and to transform the community of

Northwest Indiana through the process of education by:

e Preparing students to master the skills and understandings requisite to meet the educational
standards of the local school community of learners

e Fostering in the students critical reflective thinking skills

e Encouraging the students to work towards their own personal transformation and towards an active

commitment to sharing in the positive and just transformation of their communities and the

general society
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2. List of Career opportunities —what are the names of positions for which the major in question

prepares the student

b2dSY tKAa ogAfDebBvadmaWMatidzi8R oAGK a
The Secondary Education degree is offered in a 12-month cohort model. Each course within the
cohort meets for three weeks, with one week off between courses to allow students time for
reflection and completion of outstanding field experiences. Classes meet Monday — Thursday,

8:00am — Noon or 5:00pm — 9:00pm.

Students interested in teaching at the middle or high school level must complete all General
Education courses as well as satisfy the course requirements in one of the following content
areas: Business, English, Social Studies, Journalism, Science and Social Science as well as prior to
enrolling in the Secondary Cohort Program.

3. Internship list — Actual sites where students have completed (or could complete) internships

through CCSIJ related to the major

Note: this will be substituted with “Field Experience”

Field Experience is associated with each course. During the Professional Education courses, students
experience working directly with local elementary schools, administrators, teachers and students. Field

Experience may include: tutoring, interviews, observations, and attendance at school meetings.

Clinical Experience is associated with each Methods course. During Methods courses, teacher
candidates will work directly in classrooms and engage in professional growth activities. Clinical
Experiences may include: team teaching with experienced teachers, tutoring, and working directly with
professional educators with expertise in the content areas, special education, counseling, curriculum

and administration.

Student Teaching is the pinnacle of the teacher candidates’ experience. Teacher candidates participate
in a minimum 12 week Student Teaching assignment after all the cohort courses have been completed.

Teacher candidates are able to select from schools throughout Northwest Indiana and the Southeastern
Suburbs of Illinois. Student Teachers are immersed in traditional classrooms with experienced teachers
as mentors and supported by supervisors from the college. The Student Teacher learns to assume the

day-to-day responsibilities of an effective teacher.
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4. Course list —a list of the specific classes needed to complete the major requirements

Content Areas: See advisor for specific course assignments
Business 45 credit hours
Science 51 credit hours
Social Studies 54 credit hours
Visual Arts 45 credit hours
English 45 credit hours
Journalism 36 credit hours

General Education Courses - 34 - 55 credit hours

Professional Education Courses:

EDU 200 Introduction Teaching

EDU 299 Education Seminar

EDU 300 Education Psychology

EDU 311 Foundation of Education

EDU 314 Adolescent Development
EDU 325 Technology in Education

EDU 342 Curriculum Development
EDU 370 Measurement and Evaluation
EDU 391 Cultural Values in Education

Total Credit Hours: 24

Method Courses:

EDU 341 Reading Strategies in Secondary Education
EDU 430 Exceptional Children

EDU 436 Management Strategies in the Classroom
EDU 470 Secondary Methods

Total Credit Hours: 12
Student Teaching:
EDU 494 Student Teaching
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Note: Student Teaching is a separate twelve-week assignment required for a bachelor’s
degree in Elementary Education. Teacher Candidates must successfully meet all

guidelines for student teaching eligibility.

Total Credit Hours: 12

5. Extracurricular activities —one paragraph on the clubs, honor societies or other opportunities

open to students who are enrolled in the major

Teacher Candidates in the Education Program can take advantage of activities to supplement their
classroom education. In addition to the many clubs and sports offered through the college, teacher
candidates can participate in the Education Club. Members of the Education Club participate in Socially-
Just fund-raising events such as: Classroom supplies for Guatemala donate-a-book and donate-a-toy. In
addition, members of the Education Club attend professional events and share the information with

peers. All teacher candidates are welcomed to join the Education Club.

6. Faculty list —List of faculty who teach in the major including their title and education

credentials

Full-Time Faculty

Dr. Joi Patterson
Director of Education, 2001
Licensing Advisor, 2001
Chair of Education Department 2004-2006
M.S., Chicago State University, 1998
Ph.D., Walden University for Advanced Studies, 1995
M.S., Governor’s State University, 1993
B.A., Sam Houston State University, 1989
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Mr. Garrard McClendon
Lecturer in Education, 2004
Ph.D., Candidate, Loyola University 2004
M.A., Valparaiso University, 1995
B.A., Wabash College, 1990

Dr. Barbara O" Bl ock
Assistant Professor in Education, 2004
Ed.D., Loyola University, 2004
M.S. Ed., Loyola University, 1971
B.S. Ed., DeLourdes College, 1967

Dr. John Shields
Director, Leadership in Teaching Graduate Program, 2005
Assistant Professor in Education, 1999
Ph.D., Loyola University, 2004
M.A., University of Notre Dame, 1999
Ph.D., Loyola University, 1987
M. Ed., Loyola University, 1976
B.A., Toletine College, 1968

Mr. Bruce Wisowaty
Instructor in Education, 2002
Academic Advisor, 2005
Administrative Certification, Govenors State University, 1990
M.S., Govenor’s State University, 1990

B.S., Southern lllinois University, 1977
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Course

ENG 103
Rhetoric and Composition 1

ENG 104
Rhetoric and Composition 2

ENG 232
History and Literature of Europe

ENG 233
History and Literature of the Americas

ENG 234
History and Literature of Africa/Asia

Eng 250
Stories: An Introduction

Eng 260
English Literature |

Eng 261
English Literature Il

Course Descriptions

English/Language Arts

Description
Link

This course is the study and practice of lively and clear writing. In this course, we employ the writing workshop method of developing
writing through oral presentations and reading. Individual grammatical problems are addressed. This course emphasizes the student’s
development of substantial writing, making a transition from personal to academic writing. Students must pass a competency-writing
exam before successfully completing this course.

This course develops and refines skills gained in English 103 with an emphasis on the development of research skills. The writing forms of
English 103 are integrated into longer, cohesive papers on topics in many fields to enable students to communicate effectively and
knowledgeably in their own fields of interests. Students must successfully complete an original, persuasive research paper in order to pass
this course.

This course traces the development and interconnections of major civilizations of Europe. It explores European culture and ideas from
classical antiquity through Medieval, Renaissance, Enlightenment, and modern periods. This course utilizes primary texts and literary
readings which reflect the cultural and historical activities of their times.

This course traces the development and interconnections of major civilizations on the American continents. It explores pre-Columbian
and Native American cultures, the effect of European colonization, and the evolution of nations through modern times. This course
utilizes primary texts and literary readings which reflect the cultural and historical activities of their times.

This course traces the development and interconnections of major civilizations in Africa and Asia. It explores ancient and medieval
empires, the influences of Islam, the effects of European colonization and the evolution of nations through modern times. This course
utilizes primary texts and literary readings which reflect the cultural and historical activities of their times.

This course is an introduction to the main literary genres: fiction, poetry, and drama. It teaches students how to read, interpret, and write
about literature with insight, surveying the basic critical approaches to literature and exploring the role of stories in our personal lives and
society. This course is required for all English majors in their Freshman second semester or Sophomore year.

This course traces the development of English literature from the Anglo-Saxon period to the 1700s. It explores the major writers and
works of English literature, giving students an enjoyment and understanding of England's rich literary environment.

This course traces the development of English literature from the 1700s to the present. It explores the major writers and works of English
literature, giving students an enjoyment and understanding of England's rich literary environment.
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Eng 270
American Literature |

Eng 271
American Literature Il

Eng 310
Shakespeare

Eng 320
English Language

Eng 370
Literary Theory

Eng 430

Creative Writing
Eng 440

20™ Century Poetry
Eng 460

Drama

Eng 480

African American Literature

Eng 481

Cont Latin American Authors

Eng 482

Native American Studies

Eng 311
Writing for the Media |

This course will acquaint the student with the roots of American literature from colonial times through the nineteenth century. Students
will read major writers, including Edwards, Franklin, Emerson, Whitman, Hawthorne, and Melville. Some attention also will be given to
pre-and post-colonial oral literature of the native Indian tribes. Prerequisites: ENGL 103-

The readings in this course will continue from American Literature |, starting with the realism of James and Howells. The course readings
will span the writers of the 20th century and will include novelists, poets, and playwrights, such as Faulkner, Morrison, Erdrich, Stevens,
Frost, Williams, and Baraka.

This course examines the principal plays of Shakespeare and their genres. It investigates the historical and social contexts in which he
wrote, placing emphasis on his innovations and influence in the realms of language, literature, and theater.

This course traces the evolution and development of the English Language from its Indo-European roots to today's varied regional and
cultural vernaculars. It examines the controversy over the structural canons of the English Language and surveys historical and current
linguistic theories.

This course considers some of the principal issues and methodologies in traditional and recent literary and critical theory. The course will
examine ancient Greek, Roman, and more recent contributors to the development of literary theory and practice.

Study of the fundamentals of good writing in a variety of genres (may include fiction, non-fiction, poetry, drama). Focus on the connection
between reading and writing will be emphasized. Analysis of professional and student writing is required.

This course will focus on British and American poets of the 20th Century and selected poets from other cultures.

This course surveys the development of the theater arts during the major periods of the theater, from Ancient Greece to modern times.

This sequence of courses examines minority and non-western literature through offering a variety of classes, including Native American
Studies, African-American Literature, and Contemporary Latin American Authors. English Education students must take at least one of
these courses as their upper level.

This sequence of courses examines minority and non-western literature through offering a variety of classes, including Native American
Studies, African-American Literature, and Contemporary Latin American Authors. English Education students must take at least one of
these courses as their upper level.

This sequence of courses examines minority and non-western literature through offering a variety of classes, including Native American
Studies, African-American Literature, and Contemporary Latin American Authors. English Education students must take at least one of
these courses as their upper level.

This course will include basic news reporting and writing for the various media. It stresses objective communication in covering the
various types of news events. Lecture and discussion topics include how to interview, journalistic problems, media organizations, legal
aspects and economic role of the media.
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Content Standards Matrix

English/Language Arts
K= Knowledge D= Disposition P=Performance
Standard 1 Standard 2 Standard 3 Standard 4 Standard 5 Standard 6 Standard 7 Standard 8 Standard 9
Courses
Eng 250 K: 1-6,8, 11, 12, K: 2-4 K:4 K: 2-5 K: 2-5 K: 1-5 K:1-3 K: 1, 3-5 K:3
13 D:1,3 D:1-3 D: 3-5 D: 2-3 D:1-4 D:1-5 D: 4-6 D: 2-3
D:1-3,6 P:1,3,5 P:1-4 P:1,6,8,11 | P:1-2 P:1-5 P:5-6 P:1-3,5,7-8 | P:2-3
P:1-3,5,7-10
Eng 260 K: 1-6, 8, 11-13 K: 2-5 K:4 K: 2-5 K: 2-5 K:1,3 K:1-3 K:1-2,5-7 K:3
D:1-3,5,6 D:1,3 D:3 D: 3-5 D:2-3 D:1-4 D:1-5 D:1-6 D: 2-3
P: 1-5,7-10 P:1,4,5 P:3 P:1,6,8, 11 P:1,2 P:2-4 P:5-6 P:1-3,6-8 P:2-3
Eng 261 K:1-6, 8,11-13 K: 2-5 K: 4 K:2-5 K:2-5 K:1,3 K:1-3 K:1-2,5-7 K:3
D:1-3,6 D:1,3 D:3 D:3,5 D:2,3 D:1-4 D:1-5 D:1-6 D: 2-3
P:1-3, 5-10 P:1,4,5 P:3 P:1,6,8,11 | P:1,2 P:2-4 P:5-6 P:1-3, 6-8 P:2-3
Eng 270 K: 1-6, 8, 11-13 K: 2-5 K:4 K: 2-5 K: 2-5 K:1,3 K:1-3 K: 3-6 K:3
D:1-3,6 D:1,3 D:3 D:3,5 D:2,3 D:1-4 D:1-5 D:1-6 D:2-3
P:1-3,5,7-10 P:1,4,5 P:3 P:1,6,8,11 | P:1,2 P:2-4 P:5-6 p:3-7 P:2-3
Eng 271 K:1-6, 8,11-13 K: 2-5 K: 4 K:2-5 K: 2-5 K:1,3 K:1-3 K:3-6 K:3
D:1-3,6 D:1,3 D:3 D:3,5 D:2,3 D:1-4 D:1-5 D:1-6 D: 2-3
P:1-3,5,7-10 P:1,4,5 P:3 P:1,6,8,11 | P:1,2 P:2-4 P: 5-6 p:3-7 P:2-3
Eng 310 K:1,4-9,11-13 K:1,2,5 K:3-4 K: 4 K: 3-4 K:3 K: 2-3 K: 1-6 K:
D:1-3,5,6 D: 2 D:1,3 D:5,6 D: 2-3 D:3,4 D:1-5 D:1-6 D:3
P:1-10 P:1-5 P:1-3 P:6, 7, P:1-3 P:1,2,5 P: 2-6 P:1-8 P:3
Eng 320 K:1-2.6-7,9-13 K: 1-5 K:1-4 K:3,5 K:1,4 K:2,4 K:2 K:1,5-6 K:
D:1-6 D:1-3 D:3 D: 2,4, D:1-2 D:2,4 D:1-5 D:1-6 D:3
P: 1, 3-10 P:1-5 P: 4 P:11 P:3 P:1,2,5 P: 4-6 P:1-3,6-8 P:3
Eng 370 K:1-3,6-8,10-12 | K:1,3,5 K: 4 K:3,5 K:1 K: 2,4 K:1-3 K:2-6 K:
D:1,3,5 D:1,3 D:2,3 D:6,7 D:3-4 D:2,3 D:1,3-5 D:1-6 D:3
P:1-3,5,7-10 P:1-5 P:1,3 P:8, 10,11 p:-3 P:2,5 P:3-6 P: 2-3,6-8 P:3
Eng 430 K:1,3,5-8,11-12 | K:2-5 K:2-4 K: 3-5 K: 2-5 K:3 K:1-3 K: 2-6 K: 2
D:1-6 D:2 D: 1-3 D: 6-7 D: 2,3 D: 4 D:1,3 D:1,3-5 D: 2-3
P:1-4,7,9-10 P: 1-5 P:1 P:5,8 P:1-3 P:2 P:6 P: 5-8 P:3
Eng 440 K:1-911-13 K: 3-5 K:4 K:3,5 K: 3-4 K:1 K:1-3 K: 2-6 K:
D:1-6 D:1-3 D:1-3 D:6 D:2,3 D:4 D:1-5 D:1-6 D:3
P:1-10 P:4 P:1,3-4 P:6,11 P:1-2 P:1 P:1,4-6 P:2-8 P:3
Eng 460 K:1-9,11-13 K: 3-5 K: 4 K:3,5 K: 3-4 K:1 K: 1-3 K: 2-6 K:
D:1-6 D:1-3 D: 1-3 D:6 D: 2,3 D:4 D: 1-5 D: 1-6 D:3
P:1-10 P:4 P:1,34 P:6,11 P:1-2 P:1 P:1,4-6 P:2-8 P:3
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Eng 480* K: 4-6, 10-13 K: 1-3 K: 2-4 K: 3,5 K: 3-4 K:4 K: 2 K: 5-6 K:1-3
D: 2-6 D:2 D:2 D:6,7 D:1-3 D: 4 D:1 D: 1-6 D:1-3
P:1-5,7-9.10 P:1,3 P:2 P:9, 11 P:1-2 P:1,5 P:3 P: 6-8 P:2-3
Eng 481%* K: 4-6, 10-13 K:1-3 K:2-4 K: 3,5 K:3-4 K:4 K:2 K: 5-6 K:1-3
D: 2-6 D:2 D:2 D:6,7 D:1-3 D:4 D:1 D:1-6 D:1-3
P:1-5, 7-10 P:1,3 P:2 P:9,11 P:1-2 P:1,5 P:3 P: 6-8 pP:2-3
Eng 482* K:4-6,10-13 K: 1-3 K: 2-4 K: 3,5 K: 3-4 K:4 K:2 K: 5-6 K:1-3
D: 2-6 D:2 D:2 D:6,7 D:1-3 D:4 D:1 D:1-6 D:1-3
P:1-5.7-10 P:1,3 P:2 P:9,11 P:1-2 P:1,5 P:3 P: 6-8 P:2-3
Eng 311 K: 3, 5-6, 10-12 K: 2-3,5 K:1-4 K: 3,5 K:1,3 K:1-3 K:1-3 K:1-3 K:1-3
D:3-6 D:1-3 D:1,2 D:3 D:1,3 D:1-4 D:1-5 D:1-6 D:1-3
P: 4, 6-10 P:2-4 P:2-4 P:11 P:3 P:1-5 P:1,5 P:1-4 P:1-3
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Field Experience
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Conferences

XXX | > |>x|>|x
Overseas/trips for theater
>
Theatre outings
XXX | > |>x|>x|>x]|>x b3
Author speaking (off-
campus) =
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XXX | > || > |>|>x|>]|>x
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Assessment Matrix

English/Language Arts

Publication

< P
ESSAYS
XXX > || [>[>|>|>x|>x|>x]|>]|x
Role Play
Research Paper
<
Observation
<
Oral Presentations
XXX X [>|>|>X|>X|x<|[>x]|>x]|>x]|><
Field Experience
XXX |x|>x|x XX |[x|[>x|>x]|x]|x
Research
XXX > > [>|>|>x|>x|>x|[>x]|>]|>x]|>
Journals
b3
Reflections
P b3 x| x| >
Quiz
XXX |>x|>x|>x|>x|x XX |[>x|>x|x]|x
Test
XXX |>x|>x|>x|>]|x XX |[>x|>|x]|x
Lesson Plans
17, % | % |*
vlolo|ld|lo|d|o|lo|lo|lo|lo|lo|lo|d|a]|—
A |O[OININ|IH|IN[IIN N [T |O|00 (00|00 |
S N|N[N[N|NohY[ o[ [T T[T ([T | N
Uggggggggggggggg
Olc|c|cl|lc|lc|lc|c|lc|lc|lc|lc|lc|lc|lc|c
Olw|w|w|w|iw|w(lw| wlw| w|w|w|w|w|w
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Language Arts

Praxis Il Scores

Year Aggregate Pass Rate State Pass Rate Passing Score Average Score
2006
N=3 100% 99% 153 168
2007 100% 99%
N=3 153 168
2008 N/A N/A N/A N/A
N=N/A
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Student Teaching Assessment

Language Arts

Analysis of Instruction Aligned to INTASC based on four Supervised Visits

Maximum Score

Average Score

Average Percent

2004-05 N=3

Instruction 4 visits @ 44 points = 176 points 35.9 81
Case Study 25 points 25 100
Journal 25 points 25 100
Video Tape Reflections 3 video/reflection @25 points = 75 points 72.6 96
2005-06 N=2

Instruction 4 visits @ 44 points = 176 points 42 95
Case Study 25 points 23.5 94
Journal 25 points 23.5 94
Video Tape Reflections 3 video/reflection @25 points = 75 points 75 100
2006-07 N=

Instruction 4 visits @ 44 points = 176 points N/A N/A
Case Study 25 points N/A N/A
Journal 25 points N/A N/A
Video Tape Reflections 3 video/reflection @25 points = 75 points N/A N/A
2007-08 N=2

Instruction 4 visits @ 44 points = 176 points 33 75
Case Study 25 points 23 92
Journal 25 points 22.5 90
Video Tape Reflections 3 video/reflection @25 points = 75 points 64 85
Total N=7

Instruction 4 visits @ 44 points = 176 points 36.9 84
Case Study 25 points 23.8 95
Journal 25 points 23.6 94
Video Tape Reflections 3 video/reflection @25 points = 75 points 70.5 94
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c. Lesson Plan Analysis
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Student Teaching

Lesson Planning Analysis

Language Arts

Rubric based on the following:

Format

Behavior Objective
Learning Objective
State Standard
Instructional Strategies
Homework

Materials

Assessment

N Maximum Score per unit plan Average (based on 8 units) Average Percent
2004-2005 32 points 29.8 93

N=3

2005-2006 32 points 31 96

N=2

2006-2007 32 points N/A N/A

N=N/A

2007-2008 32 points 30.7 96

N=2

Total N=7 32 points 30.5 95
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d. Cooperating Teaching
Analysis
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Rubric based on the following:

Cooperating Teacher Assessment

e Communication Skills

e Professionalism

e  Preparation and Planning
e (Classroom Management

Language Arts

e INTASC : Knowledge, Disposition and Performance

< o o = -
g 3 s 3 2 2 g
] = ° a > L
3 & o 3 7 -
c @, o S o
3, o <, 3
o =2 o
2 2 > 2
& 3 2 B
=] 3 o a
wn o o
= el 1]
= 2 3
a g "
5 2
]
2004-2005
N=3
Maximum points 20 20 20 20 120 200
Average 20 20 18.3 19.6 118 196
Average percent 100 100 91 98 98 98
2005-2006
N=2
Maximum points 20 20 20 20 120 200
Average 19.5 20 20 20 119.5 197.5
Average percent 97 100 100 100 98 98
2006-2007
N=n/a
Maximum points 20 20 20 20 120 200
Average N/A N/A N/A N/A N/A N/A
Average percent N/A N/A N/A N/A N/A N/A
2007-2008
N=2
Maximum points 20 20 20 20 120 200
Average 19.5 20 20 19.5 116 195
Average percent 97 100 100 97 96 97
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Requirements:

Electronic Portfolio Analysis

Philosophy of Education

Two Letters of Recommendations

Current Resume
Passing Score of 30 out of 40 = 75%

Language Arts

Year Maximum Score Passing Score Average Score Average Percent
2006 40 30 P N/A
N=3
2007 40 30 37 92.5%
N=3
2008 40 30 N/A N/A
N=N/A
Total 40 30 37 92.5%
N=6
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D. Faculty Section

Faculty Name
Last, First

Degree

1: Bachelor
2: Master

3: Master plus
4: Doctorate

Area of
Specialization

Courses Taught

Additional Responsibility

Years of Experience

No. Name P-12 University
Education Dept. EDU
Patterson, Joi 4 Science, Mathematics, 200 Introduction to Teaching Director, Chair, Licensing Advisor, 8 12
Assessment 370 Measurement and Eval ISTEM coordinator, Education
485 Math and Science Methods | Committee, Student Teacher
518 Supervisor
520
Shields, John 4 Leadership, 311 Foundations of Education Graduate Director, Chair of Senate, | 25 10
Foundations 525 Leadership Theory Graduate Counsel
Wisowaty, Bruce 3 Literacy/Reading 400 Children’s Literature Education Committee 30 7
481 Developmental Reading Advisor to Education Cohort
484 Corrective Reading students
341 Reading Strategies in the Student Teacher Supervisor
Secondary School Education
Club Sponsor
Curriculum and Assessment
Committee
Wells, Angela 3 Curriculum 400 Children’s Literature Education Committee, NWICCP 10 5
342 Curriculum Representative, Roundtable
483 Teaching SS/LA in Meeting Representative,
Elementary Schools Commission of the Social Status of
Black Youth, Board Member
Dvorak, Michele 4 Development, 200 Intro to Teaching Student Teacher Supervisor, 18 11
Educational 300 Educational Psychology Portfolio Workshop coordinator
Psychology, 313 Child Development Fundraising Coordinator
Administration 430 The Exceptional Child Social Justice Committee
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Shutay, Jeanette Research Methodology | 510 Foundations of Educational | Senate, Public Safety & 0 8
& Statistics 514 Research Administration Graduate Program,
523 Issues in Psychology Masters of Quality Assurance
540 Practicum/Action Research Program, IRB Committee,
510 Research Foundations 1 Consulting, Education Committee
Dalhoumi, Maria Science, 471 Secondary Methods Education Committee, Adjunct 30 20
Mathematics, 313 Child Development
Leadership, 314 Adolescent Development
Curriculum
Taylor, Lola Special Education 430 Exceptional Children Adjunct 25 6
313 Child Development
Q’Block, Barbara Curriculum 300 Ed Psych Adjunct 30 5
Leadership 436 Management Strategies
Diversity 391 Human Diversity
Potocki, John Management 314 Adolescent Development Adjunct 32 8
Leadership 436 Management Strategies
Blake, Ronald Secondary 102 Integrated Math Concepts Adjunct 33 1
Leadership 311 Foundation in Education
Kaspricky, Nora Technology 325 Tech in Education Adjunct 25 14
Ellis, Nancy Technology 325 Tech in Education Adjunct 27 15
Leadership
Kiwana Beaty Reading Specialist 481 Developmental Reading Adjunct 15 7
484 Corrective Reading
341 Reading Strategies
Michael Brown Art 486 Art Part-Time 30 8
History
English/Journalism ENGL
Goodman, Barbara English, Poetry, Drama | 232 Global Perspective Director English Program, Student 10 15
310 Shakespeare Teacher Supervisor, Play Director
Buczinsky, Christopher Journalism 311 Writing for Media | School Newspaper Advisor 15 6
Writing 312 Writing for Media Il Cooperating Teacher, Student
Literature 341 Publication DesignLayout Teacher Supervisor
342 News Editing
470 Applied Journalism
103 Rhetoric and Comp |
104 Rhetoric and Comp |l
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233 Global Perspectives
270 American Lit |
271 American Lit Il
370 Lit Crit and Theory
400 Children’s Literatuere
Krall, Aimee Literature 103 Rhetoric & Comp | Senate, Math 24 Committee 4 2
104 Rhetoric & Comp Il
Visual Arts MFA
Skiba, Walter Media/Fine Arts 150 Speech Communication 1 (high 37
200 Intro. to Performing Arts Liberal Arts Dept. chair school)
111 Intro. to Mass Media Media and Fine Arts program
373 American Cinema director
499 Senior Seminar Project
Delink, Betty Media/Fine Art 110 Design Workshop 30 10
310 Printmaking
330 Sculpture
350 Painting
360 Drawing
361 Adv. Drawing
390 Adv. Design
410 Adv. Printmaking
430 Adv. Sculpture
450 Adv. Painting
496E | Watercolor Techniques
496F Watercolor Tech. Il
Business BUS
Grzesiowski, George Accounting A210 | ACC Principles 1 Senate, Faculty Affairs 10 25
A211 | ACC Principles 2
A225 | Computer Accounting
A330 | Cost Accounting
A415 | Government/Non-Profit
A475 | Forensic Accounting
B300 | Accounting for Managers
B440 Finance
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B400 | Marketing
B380 | Org. Leadership
Program Director,
Accounting
Program Director, Business
Management
Sheive, Roy Scheive, Roy 3 405 Dynamics of Organization Organizational Behavior, Writing 17
421 Writing and Research and Research, Business
431 Business Math Mathematics, Human Resource
440 The Management Sup Management, Integrated Project
463 Integrative Project Department Chair, Business
Management and Technology
Program Director, Organization
Management
Academic Council Member,
Member of Handbook Committee
Terry Ferrari 2 Economics E210 | Macroeconomics Fulltime Faculty responsibilities 12
E211 Microeconomics
B489 | Strategic Management
M160 | Business Math
Kurt, Jordan 2 Computer Information 115 Computer Literacy 5
Systems 225 Bus. Micro. Apps.
255 Windows
Henderson, Darren 2 Computer Information | 225 Bus. Micro. Apps. Institutional Research 12
Systems 253 Web Page Design
Desila Rosetti 2 Administration B220 | Management 3
B379 | Entrepreneurship
B489 | Strategic Management
Ken Taylor 3 Accounting A300 | Intermediate ACC1 Adjunct 12
A301 | Intermediate ACC2
A450 | Tax1
A451 | Tax 2
A470 | Auditing
Paul Fuscoe 2 Management B220 Management Adjunct 11
Dave Kasper 2 Management B400 | Marketing Adjunct 12
Economics E480 International Economics
Tony Franco 3 Finance B300 | Accounting for Managers Adjunct 19
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B440

Finance

Alan Valente Management B489 | Strategic Management Adjunct 26
B379 | Entrepreneurship
B400 | Marketing
Joseph Ferrallo Management ORM | Marketing Adjunct 2
N 408
BUS: Business Communications
360 Human Resource
BUS: Management
320
Tom Drake Management 445, Business Accounting, Adjunct 10
408, Marketing, Strategic
460 Management
Susan Dzyacky Management 425, Business Communications, Adjunct 11
421, Business Writing and
405 Research, Organizational
Behavior
Paul Foscoe Management 220 Management Thought, Adjunct 10
Principles and Practice
William Hanna Management 440, Human Resource Adjunct 8
443 Management,
Supervisory Management
Dave Kasper Management Adjunct 11
Holly Nagy Management 425, Business Communications, 13
421, Business Writing and
405 Research, Organizational
Behavior
Jeannine Pellettiere Management 440, Human Resource 12
455 Management,
Business Ethics
Ginger Rodriquez Management 421 Writing and Research 5
Deanne Shimala Management 445 Business Accounting 1
Neil Shoemaker Management 455 Business Ethics 2
Kenneth Taylor Accounting 210, Principles of Accounting | 12
211 Principles of Accounting Il
451 Income Tax Accounting
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Alan Valente Completed 26
Daniel Lowery Management/ 415 Economics 12
Economics
Ricardo Medrano Management 431 Business Mathematics 4
Beverly Smith Management 405 Organizational Behavior 2
James Ballmann Computer Information 15
Systems
Charles Myers Computer information 240 Data Communication and 8
Systems Network Theory
Social Studies SS
Ebenger, Tina Political Science 200 Amer. Social Structures Director, Social Sciences, 12
Sociology 220 Amer. Pol. Systems | Chair, Curriculum and Assessment
310 Political Participation Committee, Student Teacher
312 Urban Politics Supervisor
315 US Constitutional Hist
420 Civil Rights & Civil Lib
450 Mod. Pol Thought
496 Topics in Pol Science
210 General Sociology
316 Social Problems
317 Masters of Soc. Theory
350 Struc Conflict Am Society
Stibili, Edward History 200 Great Philosophical Ideas 15
111 World Civilization |
230 American Civilization |
324 The Immigrant Experience
Powe, Wanda Sociology 200 Amer. Social Structures Adjunct Professor 6
210 General Sociology
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Attachment 1

Empowering Individuals
to Become Effective Educators
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Educational
» Testing Service

i,

HEA - Title I

2004-2005 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code 1776
State Indiana
Number of Program Completers Submitted 16
Number of Program Completers found, matched, 16
and used in passing rate Calculations® January 18, 2006
Statewide
Number Number Number Number
Assessment Taking Passing Institutional Taking Passing Statewide
Type of Assessment Code Number Assessment Assessment Pass Rate Assessment Assessment Pass Rate
Basic Skills
PPST READING 710 1 1309 1286 98%
CBT READING 711 349 342 98%
PPST WRITING 720 2 1353 1342 99%
CBT WRITING 721 355 349 98%
PPST MATHEMATICS 730 1 1329 1319 99%
CBT MATHEMATICS 731 342 332 97%
COMPUTERIZED PPST READING 5710 14 14 100% 2448 2435 99%
COMPUTERIZED PPST WRITING 5720 13 13 100% 2383 2377 100%
COMPUTERIZED PPST MATHEMATICS 5730 14 14 100% 2423 2409 99%
Professional Knowledge
PRE-KINDERGARTEN EDUCATION 530 17 17 100%
Academic Content Areas
EDUCATION IN THE ELEMENTARY SCHOOL 010 1
ELEM ED CURR INSTRUC ASSESSMENT 011 13 12 92% 2303 2233 97%
EARLY CHILDHOOD EDUCATION 020 58 58 100%
ENG LANG LIT COMP CONTENT KNOWLEDGE 041 1 326 322 99%
MIDDLE SCHOOL ENGLISH LANGUAGE ARTS 049 10 10 100%
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MATHEMATICS: CONTENT KNOWLEDGE 061 166 161 97%
MIDDLE SCHOOL MATHEMATICS 069 20 20 100%
SOCIAL STUDIES: CONTENT KNOWLEDGE 081 1 402 399 99%
MIDDLE SCHOOL SOCIAL STUDIES 089 16 14 88%
PHYSICAL EDUCATION 090 1
PHYSICAL ED: CONTENT KNOWLEDGE 091 192 184 96%
BUSINESS EDUCATION 100 1 31 31 100%
MUSIC EDUCATION 110 1
MUSIC CONTENT KNOWLEDGE 113 92 92 100%
ART CONTENT KNOWLEDGE 133 92 91 99%
FRENCH CONTENT KNOWLEDGE 173 10 10 100%
GERMAN 180 1
GERMAN CONTENT KNOWLEDGE 181 3
SPANISH CONTENT KNOWLEDGE 191 56 54 96%
SPANISH PRODUCTIVE LANGUAGE SKILLS 192 17 9 53%
BIOLOGY CONTENT KNOWLEDGE 235 87 82 94%
CHEMISTRY CONTENT KNOWLEDGE 245 35 34 97%
PHYSICS CONTENT KNOWLEDGE 265 8
READING SPECIALIST 300 13 13 100% 2348 2346 100%
GENERAL SCIENCE 430 5
MIDDLE SCHOOL SCIENCE 439 7
EARTH SCIENCE CONTENT KNOWLEDGE 571 18 18 100%
Other Content Areas
TECHNOLOGY EDUCATION 050 42 41 98%
FAMILY AND CONSUMER SCIENCES 120 32 32 100%
SPEECH COMMUNICATION 220 13 13 100%
LIBRARY MEDIA SPECIALIST 310 8
HEALTH EDUCATION 550 45 45 100%
Teaching Special Populations
SE STUDENTS W/MENTAL RETARDATION 321 17 16 94%
SE KNOWLEDGE-BASED CORE PRINCIPLES 351 81 81 100%
EDUC. EXCEPTIONAL STUDENTS: CK 353 119 119 100%
SE BEHAVIORAL/EMOTIONAL 371 9
SE LEARNING DISABILITIES 381 100 100 100%
ED EXCEPT STUDENTS: MILD MODER. DISABIL 542 47 47 100%
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Educational
% Testing Service

ETS

HEA - Title I

2004-2005 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code 1776
State Indiana
Number of Program Completers Submitted 16
Number of Program Completers found, matched, 16
and used in passing rate Calculations® January 18, 2006
Statewide
Number Number Number Number
Taking Passing Institutional Taking Passing Statewide
Type of Assessment? Assessment® | Assessment® | Pass Rate | Assessment® | Assessment’ | Pass Rate
Aggregate - Basic Skills 15 15 100% 4138 4070 98%
Aggregate - Professional Knowledge 17 17 100%
Aggregate - Academic Content Areas (Math, English, Biology, etc.) 16 15 94% 4035 3926 97%
Aggr_egate - Other Content Areas (Career/Technical Education, Health 140 139 99%
Educations, etc.)
eu,:A\)ggregate - Teaching Special Populations (Special Education, ELS, 296 295 100%
Aggregate - Performance Assessments
Summary Totals and Pass Rates® 16 15 94% 4329 4182 97%

' The number of program completers found, matched and used in the passing rate calculation will not equal the sum of the column labeled "Number Taking Assessment"

since a completer can take more than one assessment.

? Institutions and/or States did not require the assessments within an aggregate where data cells are blank.
® Number of completers who took one or more tests in a category and within their area of specialization.

* Number who passed all tests they took in a category and within their area of specialization.

® Summary Totals and Pass Rate: Number of completers who successfully completed one or more tests across all categories used by the state for licensure and the total

passrate.
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ET.

Educational
o Testing Service

HEA - Title I

2005-2006 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code

1776
State Indiana
Number of Program Completers Submitted 14
Number of Program Completers found, matched, 14
and used in passing rate Calculations” January 22, 2007
Statewide
Number Number Number Number
Assessment Taking Passing Institutional Taking Passing Statewide
Type of Assessment Code Number Assessment Assessment Pass Rate Assessment Assessment Pass Rate
Basic Skills
PPST READING 710 1 1030 1016 99%
CBT READING 711 36 31 86%
PPST WRITING 720 1 1095 1094 100%
CBT WRITING 721 36 35 97%
PPST MATHEMATICS 730 1 1077 1071 99%
CBT MATHEMATICS 731 39 38 97%
COMPUTERIZED PPST READING 5710 13 13 100% 3028 3020 100%
COMPUTERIZED PPST WRITING 5720 13 13 100% 2948 2944 100%
COMPUTERIZED PPST MATHEMATICS 5730 13 13 100% 2983 2969 100%
Professional Knowledge
PRE-KINDERGARTEN EDUCATION 530 12 12 100%
Academic Content Areas
ELEM ED CURR INSTRUC ASSESSMENT 011 11 11 100% 2211 2167 98%
EARLY CHILDHOOD EDUCATION 020 53 53 100%
ENG LANG LIT COMP CONTENT KNOWLEDGE 041 346 342 99%
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MIDDLE SCHOOL ENGLISH LANGUAGE ARTS 049 14 13 93%
MATHEMATICS: CONTENT KNOWLEDGE 061 189 184 97%
MIDDLE SCHOOL MATHEMATICS 069 21 21 100%
SOCIAL STUDIES: CONTENT KNOWLEDGE 081 2 372 370 99%
MIDDLE SCHOOL SOCIAL STUDIES 089 27 24 89%
PHYSICAL EDUCATION 090 1

PHYSICAL ED: CONTENT KNOWLEDGE 091 170 165 97%
BUSINESS EDUCATION 100 1 32 32 100%
MUSIC CONTENT KNOWLEDGE 113 126 126 100%
ART CONTENT KNOWLEDGE 133 118 118 100%
FRENCH PRODUCTIVE LANGUAGE SKILLS 171 1

FRENCH CONTENT KNOWLEDGE 173 14 14 100%
GERMAN CONTENT KNOWLEDGE 181 7

SPANISH CONTENT KNOWLEDGE 191 64 63 98%
SPANISH PRODUCTIVE LANGUAGE SKILLS 192 7

BIOLOGY CONTENT KNOWLEDGE 235 90 84 93%
CHEMISTRY CONTENT KNOWLEDGE 245 34 32 94%
PHYSICS CONTENT KNOWLEDGE 265 12 9 75%
READING SPECIALIST 300 11 11 100% 2243 2241 100%
GENERAL SCIENCE 430 1

MIDDLE SCHOOL SCIENCE 439 11 11 100%
EARTH SCIENCE CONTENT KNOWLEDGE 571 23 22 96%

Other Content Areas

TECHNOLOGY EDUCATION 050 35 35 100%
FAMILY AND CONSUMER SCIENCES 120 23 23 100%
SPEECH COMMUNICATION 220 11 11 100%
LIBRARY MEDIA SPECIALIST 310 3

HEALTH EDUCATION 550 47 47 100%

Teaching Special Populations

SE STUDENTS W/MENTAL RETARDATION 321 13 12 92%
SE KNOWLEDGE-BASED CORE PRINCIPLES 351 32 32 100%
EDUC. EXCEPTIONAL STUDENTS: CK 353 224 223 100%
SE BEHAVIORAL/EMOTIONAL 371 10 10 100%
SE LEARNING DISABILITIES 381 34 34 100%
ED EXCEPT STUDENTS: MILD MODER. DISABIL 542 148 147 99%
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ET Educational
%o lTesting Service

HEA - Title I

2005-2006 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code 1776
State Indiana
Number of Program Completers Submitted 14
Number of Program Completers found, matched, 14
and used in passing rate Calculations® January 22, 2007
Statewide
Number Number Number Number
Taking Passing Institutional Taking Passing Statewide
Type of Assessment’ Assessment’ Assessment” Pass Rate Assessment® Assessment’ Pass Rate
Aggregate - Basic Skills 14 14 100% 4134 4089 99%
Aggregate - Professional Knowledge 12 12 100%
Aggregate - Academic Content Areas (Math, English, Biology, etc.) 14 14 100% 3981 3901 98%
Aggregate - Other Content Areas (Career/Technical Education, Health Educations, 119 119 100%
etc.)
Aggregate - Teaching Special Populations (Special Education, ELS, etc.) 274 272 99%
Aggregate - Performance Assessments
Summary Totals and Pass Rates’ 14 14 100% 4371 4262 98%

' The number of program completers found, matched and used in the passing rate calculation will not equal the sum of the column labeled "Number Taking Assessment"

since a completer can take more than one assessment.

? Institutions and/or States did not require the assessments within an aggregate where data cells are blank.
* Number of completers who took one or more tests in a category and within their area of specialization.

* Number who passed all tests they took in a category and within their area of specialization.
5Summary Totals and Pass Rate: Number of completers who successfully completed one or more tests across all categories used by the state for licensure and the total passrate.
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Educational
o Testing Service

ET

HEA - Title I

2006-2007 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code 1776

State Indiana

Number of Program Completers Submitted 22

Number of Program Completers found, matched, 22

and used in passing rate Calculations® January 8, 2008

Statewide
Number Number Number Number
Assessment Taking Passing Institutional Taking Passing Statewide
Type of Assessment Code Number Assessment Assessment Pass Rate Assessment Assessment Pass Rate

Basic Skills
PPST READING 710 808 793 98%
PPST WRITING 720 849 848 100%
PPST MATHEMATICS 730 824 816 99%
COMPUTERIZED PPST READING 5710 20 20 100% 2758 2748 100%
COMPUTERIZED PPST WRITING 5720 20 20 100% 2694 2688 100%
COMPUTERIZED PPST MATHEMATICS 5730 20 20 100% 2733 2724 100%

Academic Content Areas
ELEM ED CURR INSTRUC ASSESSMENT 011 17 17 100% 1976 1929 98%
EARLY CHILDHOOD EDUCATION 020 33 32 97%
ENG LANG LIT COMP CONTENT KNOWLEDGE 041 1 282 280 99%
MIDDLE SCHOOL ENGLISH LANGUAGE ARTS 049 20 20 100%
MATHEMATICS: CONTENT KNOWLEDGE 061 185 178 96%
MIDDLE SCHOOL MATHEMATICS 069 47 45 96%
SOCIAL STUDIES: CONTENT KNOWLEDGE 081 1 307 303 99%
MIDDLE SCHOOL SOCIAL STUDIES 089 41 39 95%
PHYSICAL ED: CONTENT KNOWLEDGE 091 167 159 95%
BUSINESS EDUCATION 100 28 28 100%
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MUSIC CONTENT KNOWLEDGE 113 119 119 100%
ART CONTENT KNOWLEDGE 133 119 119 100%
FRENCH CONTENT KNOWLEDGE 173 9
GERMAN CONTENT KNOWLEDGE 181 5
SPANISH CONTENT KNOWLEDGE 191 62 58 94%
BIOLOGY CONTENT KNOWLEDGE 235 59 57 97%
CHEMISTRY CONTENT KNOWLEDGE 245 1 23 23 100%
PHYSICS CONTENT KNOWLEDGE 265 12 12 100%
READING SPECIALIST 300 17 17 100% 2012 2012 100%
MIDDLE SCHOOL SCIENCE 439 22 22 100%
EARTH SCIENCE CONTENT KNOWLEDGE 571 12 12 100%
Other Content Areas
TECHNOLOGY EDUCATION 050 22 22 100%
FAMILY AND CONSUMER SCIENCES 120 14 14 100%
LIBRARY MEDIA SPECIALIST 310 15 15 100%
HEALTH EDUCATION 550 61 61 100%
Teaching Special Populations
EDUC. EXCEPTIONAL STUDENTS: CK 353 282 281 100%
ED EXCEPT STUDENTS: MILD MODER. DISABIL 542 281 281 100%
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ET Educational
% Testing Service

HEA - Title I

2006-2007 Academic Year

Institution Name

CALUMET COLLEGE OF ST JOSEPH

Institution Code 1776
State Indiana
Number of Program Completers Submitted 22
Number of Program Completers found, matched, 22
and used in passing rate Calculations® January 8, 2008
Statewide
Number Number Number Number
Taking Passing Institutional Taking Passing Statewide
Type of Assessment’ Assessment’® Assessment’ Pass Rate Assessment’ Assessment’ Pass Rate
Aggregate - Basic Skills 22 22 100% 3594 3553 99%
Aggregate - Professional Knowledge
Aggregate - Academic Content Areas (Math, English, Biology, etc.) 20 20 100% 3589 3510 98%
Aggr.egate - Other Content Areas (Career/Technical Education, Health 112 112 100%
Educations, etc.)
Aggregate - Teaching Special Populations (Special Education, ELS, etc.) 291 290 100%
Aggregate - Performance Assessments
Summary Totals and Pass Rates’ 22 22 100% 3890 3798 98%

' The number of program completers found, matched and used in the passing rate calculation will not equal the sum of the column labeled "Number Taking Assessment"

since a completer can take more than one assessment.

? Institutions and/or States did not require the assessments within an aggregate where data cells are blank.

* Number of completers who took one or more tests in a category and within their area of specialization.

* Number who passed all tests they took in a category and within their area of specialization.

5Summary Totals and Pass Rate: Number of completers who successfully completed one or more tests across all categories used by the state for licensure and the total passrate.
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Attachment 2

Empowering Individuals
to Become Effective Educators
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Calumet College of St. Joseph

Education Program
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Calumet College of St. Joseph

Calumet College of St. Joseph (CCSJ) is a small, privatg, foaxrr col | ege of fering masterds, bachel oro
population of the Calumet region. The Education Program was founded in 1951 to pretiide aulid paritimeoptions for the preparation of

elementary, middle, and secondary teachers for the state and nation.

College Mission Statement:
Calumet College of St. Joseph is a degyaating, Catholic institution of higher education sponsored by the Missidinaries of

Precious Blood (C.P.P.S.). The college prepares graduates for careers and graduate school with academic and professional
programs based on a strong foundation in the liberal arts and sciences. These programs are designed to empower graduates to
improve their lives and the lives of their families. In an academically challenging and flexible environment dedicated to student
learning, the college acknowledges and respects the dignity and worth of each individual. Serving a richly dimetle populatio
college encourages differing views, fosters personal growth and promotes the formation of spiritual, moral andirthical values
support of social justice and personal responsibility.

Education Program Mission Statement:
The Education Program of Calu@ellege of St. Joseph supports the general educational mission of the college to prepare a diverse

student body for professional careers and graduate education. Guided by a Catholic vision of social justice, it entjentsets stu
improve their persohéives and to create a more equitable society. The Education Program seeks to implement educational
experiences for its TCs and professional educators that reflect current educational theory and best practice in theapoofiessp
to the threefoldstage of:

e Professional Preparation
e Continuous and Critical Reflection
e Ongoing Personal and Professional Transformation
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The Education Program prepares Teacher Candidates to become effective professional educat@stofdekts and provides
licensed teachers with ongoing professional development. Graduates of the program will be prepared to serve the dilaise popu
of children in Northwest Indiana schools. They will help transform the community by

e Preparing students with the basic knowledge and skills needed to meet state and local educational standards

Fostering studentsd critical, reflective, thinking skills
e Encoraging students to work towards personal transformation and to be change agents concerned with the just transformation
of society.
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Administration

Dr. Dennis Rittenmeyer
Dr. Daniel Lowery

Dr. Joi Patterson

Mrs. Alexandra Victor
Ms. Angela Ramsey
Ms. Lyn®Duimich

Ms. Nicole Blackwell

Educators for tidsCentury

Conceptual Framework
Calumet College of St. Joseph

President

Vice President of Academic Affairs

Director of Educatiddepartmeriticensing Advisor
Vice President of Student Affairs

Director of Field Experience

Administrative Assistant Education Department
Secretary Education Department

Education Program Teacher Candidate Interview Committee

Joi F. Patterson, Ph.D.
John Shields, Ph.D.
Bruce Wisowaty, M.S.
Angela Ramsey, M.S.
Garrard McClendon, M.S.
Sr. Michele Dvorak, Ph.D.
Alicia Madeka, B.A.
Dariel McGrath, M.S.
Joan Kras, M.S.

Maria Dalhoumi, M.S

Antonia Koslow, M.S.

Walter Skiba, M.A., M.Mus.

Teacher Candidate
Teacher Candidate

Director of Education Program/Licensing Advisor/Departmehai
Director of Graduate Program Education Faculty
Education Faculty

Director of Field Experience

Education Faculty

Visiting Professo® Education Department
External Evaluator

External Evaluator

External Evaluator

Education Adjunct

Director of Library Services and Computer \8egs
Instructional Technologist

Director of Visual Arts

Ryan Keelan

TBA
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Interstate New Teacher Assessment and
Support Consortium (INTASC) Principles

The ten INTASC principles are listed below. Specific standards for knowledge, dispositions, and performances accompapyirezple, but space does
not permit listing them below.

Principle #1.:
The Teacher Candidate understands the central concepts, tools of inquiry and the structures of the discipline(s) he aclsbe aad can create learning
experiences that make these aspects of subject matter meaningful for students.

Principle #2:
TheTeacher Candidate understands how children learn and develop, and can provide learning opportunities that support thééciotl social, and
personal development.

Principle #3:
The Teacher Candidate understands how students differ in their appreadb learning and creates instructional opportunities that are adapted to diverse
learners.

st

Principle #4:

The Teacher Candidate understands and uses a var i et y aldhinking,pekdlemsolwingi on a |
and performance skills.

Principle #5:

The Teacher Candidate uses an understanding of individual and group motivation and behavior to create a learning envirotiraeehcourages positive

social interaction, active engagement in learning andlsmotivation.

Principal #6:

The Teacher Candidate uses knowledge of effective verbal, nonverbal, and media communication techniques to foster actiwg itwjlaboration, and
supportive interaction in the classroom.

Principle #7:

The Teacher Candiate plans instruction based upon knowledge of subject matter, the community and curriculum goals.

Principle #8:

The Teacher Candidate understands and uses formal and informal assessment strategies to evaluate and ensure the contiellectual, seial and

physical development of the learner.

Principle #9:

The Teacher Candidate is a reflective practitioner who continually evaluates the effects of his/her choices and actiorfeos (students, parents, and

other professionals in the learningommunity) and who actively seeks out opportunities to grow professionally.

Principle #10:

The Teacher Candidate fosters relationships with school colleagues, parents and agencies in the larger community toswppotts 6 | ear ni
wellbeing.
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Assessment
Observations
Lesson Plan Evaluation 20%
Supervisor Evaluation 20%
Conferences
Mid-Term Evaluation 5%
Video Tape #1 / Reflections 5%

Video Tapes #2/ ReflectionsSuper ' 5%

Visit #3
Video Tapes #3/ Reflections 5%
Case Study 10%
Final Evaluation 10%
Journal 10%
Class Participation 10%

Assessment Timelines

Evaluator

Cooperating Teacher

Supervising Teacher

Supervising Teacher

Supervising Teacher

Cooperating Teacher

Supervising Teacher

Supervising Teacher

Supervising Teacher

Supervising Teacher

Cooperating Teacher

Supervising Teacher

Supervising Teacher
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Time Frame
Weeks 1 and 12
Weekly
Biweekly
Biweekly
Week 6
Week 3

Week 6

Week 9

Week 12
Week 11
Week 12

Biweekly



Teacher Candidate Profile

l. Personal Information:

Teacher Candidate: Email Address:

Address: City/State/Zip:

Telephone Number: Cell Phone Number:

Grade Level: Subject (area of concentration)

Il. Teacher Candidate Teaching Assignment

Assigned Supervisor: Assigned School District:

Assigned School: Semester:

(1st)Assigned Cooperating/Mentor Teacher(s):

Coopeating Teacher-¥ail: Start Date: End Date:
Grade Level: Subject: Room #
Assigned School Telephone #: Fax #:

Assigned School Address: City: State: Zip:

(If applicable)
(2nd)Assigned Cooperating/Mentor Teacher:

Cooperating TeacherMail: Student Teacher Start Date: Student Teacher End
Date:

Grade Level: Subject: Room #

Assigned School Telephone #: Fax #:

Assigned School Address: City: State: Zip:
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Driving Directions from Calumet College (list key landmarks)
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StudentTeaching Level of Performance Rubric

Key:

Levels of Performance Achievement in accordance with INTASC Principles:

Mastery:

Teacher Candidate (T@grformance excels/exceeds beyond the expectations of a novice. This level of attainment is usually
exhibted by a veteran.

Competent:

Teacher Candidate (T@grformance exceeds ordinary expectations of a novice; illustrates a command of basic requirements
with additional components/features to enhance both teaching and learning.

Standard:

Teacher Candidat€T C)performance meets basic expectations; conforms to the norm; no additional components/features
provided to enhance teaching and learning.

Substandard:

Teacher Candidate (T@grformance fails to exhibit normal expectations for even a novice; latgpafsition to adjust or
comply with suggestions for improvement.

103



Principle I:The TEACHER CANDIDATE (TC) understands the central concepts, tools of inquiry and structures of the distipne(s) he/she
and can create learning experiences thattmege@ aspects of subject matter meaningful to students

Level of Performance Performance Criteria

Substandard = 1
Standard = 2
Competent = 3
Master = 4

TC takes initiative to implement and teach information beyond the traditional text.
TC seeks to keep abreast of new ideas and understanding in their specific content area and the teaching professiol
TC uses appropriate teaching methods and materials to make subject matter relevant to students.

TC uses an integrative approach to crea variety of opportunities to engage students in the learning process and
promote critical thinking.

Visit 1: Comments:

Check level of performance
A

A2

A3 SubTotal

A4

Visit 2: Comments:

ChecKevel of performance
Al

A2

A3 SubTotal

AE4

Visit 3: Comments:

Check level of performance
Al

A2

A3 SubTotal

A4

Visit 4: Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

SubTotal

Scale
16=4.0 15=3.75 14=350 13=3.0 12=3.0 11=2.75 10=250 9=2.25 8=2.00 7=1.75 6=15 5=1.25 4=1.0
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Principle I:The TEACHER CANDIDAT&rfd@i@)stands the central concepts, tools of inquiry and structures of the discipline(s) he/she teache
and can create learning experiences that make these aspects of subject matter meaningful to students

Level of Performance Performance Criteria

Substandard = 1
Standard = 2
Competent = 3
Master = 4

TC takes initiative to implement and teach information beyond the traditional text.
TC seeks to keep abreast of new ideas and understanding in their specific content area and the teaching professiol
TC uses appropriate teaching methods and materials to make subject matter relevant to students.

TC uses an integrative approach to crea variety of opportunities to engage students in the learning process and
promote critical thinking.

Visit 5: Comments:

Check level of performance
A

A2

A3 SubTotal

A4

Visit 6: Comments:

Check level ofperformance
Al

A2

A3 SubTotal

A4

Visit 7: Comments:

Check level of performance
Al

A2

A3 SubTotal

A4

Visit 8: Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

SubTotal
Scale
16 =4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=2.50 9=2.25 8=2.00 7=1.75 6=1.5 5=1.25 4=1.0
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Principle Il:The TEACHER CANDIDATHr{@&)stands how children learn and develop and can provide learning oppat tsunipest
their intellectual, social and personal development

Level of Performance Performance Criteria

Substandard = 1 e Students are engaged in activities to stimulate their thinking, test, ideas/materials asglime responsibility for shaping
Standard = 2 their learning tasks (i.e. brainstorming, decision making activities, positions, discussion).

Competent = 3 e TC lessons include deliberate opportunities for students to discover the connections between current content and i
Master = 4 experiencs.

e TC provides instruction and materials that are developmentally appropriate.

Visit 1: Comments:

Check level of performance
Al

A2

A3 SubTotal

A4

Visit 2: Comments:

Check level of performance
Al

A2

A3 SubTotal

AE4

Visit 3: Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

Visit 4: Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

SubTotal
Scale
16 =4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=2.50 9=2.25 8=2.00 7=1.75 6=1.5 5=1.25 4=1.0
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Principle Il:The TEACHER CANDIDATHr{@&)stands how children learn and develop and can provide learning opportunitiets that suppor

their intellectual, social and personal development

Level of Performance

Performance Criteria

Substandard = 1
Standard = 2
Competent = 3
Master = 4

e Students are engaged in activities to stimulate their thinking, test, ideas/materials and assesonsibility for shaping
their learning tasks (i.e. brainstorming, decision making activities, positions, discussion).

e TC lessons include deliberate opportunities for students to discover the connections between current content and lij
experiences.

e TCprovides instruction and materials that are developmentally appropriate.

Visit 5:

Comments:

Check level of performance
Al

A2

A3 SubTotal

A4

Visit 6:

Comments:

Check level of performance
Al

A2

A3 SubTotal

AE4

Visit 7:

Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

Visit 8:

Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

SubTotal

Scale

16 =4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=250 9=2.25 8=2.00 7=1.75 6=1.5 5=125 4=10

Principle 1ll:The TEACHER CANDIDATHEfd&)stands how students differ in their approaches to learning and creates instructional
opportunities thare adapted to diverse learners.
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Level of Performance

Performance Criteria

Substandard = 1
Standard = 2
Competent = 3
Master = 4

e TC clearly articulates individual student goals and expectations.
e TC incorporates individualized instruction that allowier students to succeed and be challenged.

e TC actively seeks out resources from the community or professional organizations and utilizes these sources and
materials for the benefit of varied learners.

e TC expects students to challenge themselves by pdawj opportunities for choice in activities and assignments.
e TC develops and implements methodology according to the culture of the student population.
e Methodologies are inclusive of multiculturalism.

Visit 1:

Comments:

Check level ofperformance
A

A2
A3
A4

SubTotal

Visit 2:

Comments:

Check level of performance
A

A2
A3
A4

SubTotal

Visit 3:

Comments:

Check level of performance
A

A2
A3
A4

SubTotal

Visit 4:

Comments:

Check level of performance
A

A2
A3
A4

SubTotal

SubTotal

Scale

16 =4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=2.50 9=2.25 8=2.00 7=1.75 6=1.5 5=125 4=10

Principle 1ll:The TEACHER CANDIDATHEfd&)stands how students differ in their approaches to learning and creates instructional

opportunities that are adapted to diverse learners

Level of Performance |

Performance Criteria

|
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Substandard = 1
Standard = 2
Competent =3
Master = 4

e TC clearly articulates individual student goals and expectations.
e TC incorporates individualized instruction that allows for students to succeed and be challenged.

e TC actively seeks out resources from the community or professional organizations and utilizes these sources and
materials for the benefit of varied learners.

e TC expects students to challenge themselves by providing opportunities for choice in actigiiésssignments.
e TC develops and implements methodology according to the culture of the student population
e Methodologies are inclusive of multiculturalism

Visit 5:

Comments:

Check level of performance
Al

A2

A3 SubTotal

A4

Visit 6:

Comments:

Check level of performance
Al

A2

A3 SubTotal

AE4

Visit 7:

Comments:

Check level of performance
Al

A2

A3 SubTotal

FE4

Visit 8:

Comments:

Check level ofperformance
Al

A2

A3 SubTotal

FE4

SubTotal

Scale
16 =4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=2.50 9=2.25 8=2.00 7=1.75 6=15 5=1.25 4=1.0

Principle IV: The TEACHER CANDIDATHE{@é@stands and usesavaaety i nstructi onal strategies
of critical thinking, problem solving, and performance skills

Level of Performance

Performance Criteria
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Substandard = 1

TC seeks out and usagsources from professional organizations or through community speakers, local business,

Standard = 2 commerci al materials, etc.onsdhlkste frelslowricetse gr &t emad t i
Competent = 3 e TC facilitates inquiry through carefully plared lessons and involves students at the planning stage. Most students are
Master = 4 actively engaged in questioning concepts, developing learning strategies, and problem solving.
e Motivation is evident.
e TC demonstrates multiple roles as needed. Students are alstigngaged and seHdirected, seeking resources and
collaboration with others.
e Students participate in activities that require critical thinking and problem solving abilities.
Visit 1: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 2: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 3: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
Visit 4: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
SubTotal
Scale
16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=2.50 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0
Principle IV:The TEACHER CANDIDATE (T@) er st ands and uses a variety of instruct

of critical thinking, problem solving, and performance skills.

Level of Performance

Performance Criteria
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Substandard = 1 e TC seeks out and uses resources from professional organizations or through community speakers, local business, commerc
Standard = 2 materials, etc. T h e soen srée sbouutr cf eusitol ayorapreheostige rgavicsstich. 6 a d d
Competent = 3 e TC facilitates inquiry through carefully planned lessons and involves students at the planning stage. Most students arelacti
Master = 4 engaged in questioning concepts, developing learning strategies, and problem solving.
e Motivation is evident.
e TC demonstrates multiple roles as needed. Students are actively engaged andisetted, seeking resources and collaboration
with others.
e Students participate in activities that require critical thinking and problem solving abilities.
Visit 5: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 6: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 7: Comments:
Check level ofperformance
A
A2
A3 SubTotal
FEA
Visit 8: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
SubTotal
Scale
16=4.0 15=3.75 14=3.5 13=325 12=3.0 11=2.75 10=2.50 9=2.25 8=2.0 7=1.75 6=150 5=1.25 4=1.0

Principle V:The TEACHER CANDIDATE$&S€an understanding of individual and group motivation and behavior to create a learning environment that
encourages positive social intema@nd active engagement in learning andaelation.

Level of Performance Performance Criteria
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Substandard = 1

e TC utilizes multiple techniques to motivate students as they participate in classroom lessatisjties and projects.
Standard = 2 e TC transitions from task to task with little or no interruption with the students accepting part of the responsibilityifoptbcess.
E/I%g]tz?t:ezt =3 e TC manages time and materials efficiently (tirmmn-task) with no loss of student instructionranterests.
e TC presents directions clearly.
e TC pays attention to the affective domain to determine how students are receiving information.
e TC demonstrates pacing of a lesson that is smooth, timely and in accordance with lesson plans, allowing foerstéekdback.
e TC responds to misconduct appropriately, with sensitivity to the student, and assists the students in making appropriateshg
e TC helps the group develop shared values and expectations for interactions and academic discussions creatisijiep
classroom environment of mutual respect.
Visit 1. Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 2: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit3: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
Visit 4. Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
SubTotal Scale
16=4.0 15=3.75 14=3.50 13=3.0 12=3.0 11=2.75 10=2.50 9=2.25 8=2.00 7=1.75 6=15 5=1.25 4=1.0

Principle V:The TEACHER CANDIDATHEY{&S€an understanding of individual and group motivation and behavior to create a learning
environment that encourages positive social interacactiendngagement in learning andrsaif/ation.

Level of Performance Performance Criteria
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Substandard = 1

e TC transitions from task to task with little or no interruption with the students accepting part ofésponsibility for this process.
Standard = 2 e TC manages time and materials efficiently (tinm-task) with no loss of student instruction or interests.
Competent = 3 e TC presents directions clearly.
Master = 4 e TC pays attention to the affective domain to determine how students are receivifgmation.
e TC demonstrates pacing of a lesson that is smooth, timely and in accordance with lesson plans, allowing for student feedback.
e TC responds to misconduct appropriately, with sensitivity to the student, and assists the students in making ajapeagoices.
e TC helps the group develop shared values and expectations for interactions and academic discussions creating a positik@alass
environment of mutual respect.
Visit 5: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 6: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 7: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 8: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
SubTotal
Scale

16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=10

Principle VI:The TEACHER CANDIDATE (TC) uses knowledge of effective verbal, nonverbal and media communication techniques to fc

active inquiry, collaboration and supportive interaction in the classroom.

Level of Performance

Performance Criteria
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Substandard = 1 e TC3s oral and written c¢ommun i-chasenivacabslanataieenrished the lessonn s t
Standard = 2 e TC understands how to ask appropriate questions and stimulate discussion.
E/I%g]tz?t:ezt =3 e TC encouragestudents to ask questions.
e TC takes initiative to integrate new technology formats into curriculum. Quality and depth are consistently strong.
e Students assume responsibility in contributing to discussion and value others opinions.
e TC assists with the devepment of bulletin boards and visuals that make the classroom an authentic learning
environment.
Visit 1: Comments:
Check level of performance
A
A2
A3 SubTotal
A
Visit 2: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 3: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 4: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
SubTotal
Scale
16=4.0 15=3.75 14=35 13=3.25 12=3.0 11=275 10=250 9=2.25 8=2.0 7=1.75 6=150 5=1.25 4=1.0

Principle VI:The TEACHER CANDIDATE (TC) uses knowledge of effectivawstizland media communication techniques to foster
active inquiry, collaboration and supportive interaction in the classroom.

Level of Performance Performance Criteria
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Substandard = 1

e TCOs or al commuhicationg atetwellitonstructed with wethosen vocabulary that enriches the lesson.
Standard = 2 e TC understands how to ask appropriate questions and stimulate discussion.
E/I%g]tz?t:ezt =3 e TC encourages students to ask questions.
e TC takes initiative to integrate new technology foats into curriculum. Quality and depth are consistently strong.
e Students assume responsibility in contributing to discussion and value others opinions.
e TC assists with the development of bulletin boards and visuals that make the classroom an autheaticifg
environment.
Visit 5: Comments:
Check level of performance
A
A2
A3 SubTotal
A
Visit 6: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 7: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 8: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
SubTotal
Scale
16=4.0 15=3.75 14=3.5 13=325 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=150 5=1.25 4=1.0

Principle VII: The TEACHER CANDIDATE (TC) plans instruction based upon knowledge of subject matter, students, the community and
curriculum goals.

Level of Performance Performance Criteria
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Substandard = 1 e TC8s |l earning acorigvaintiizeesd fporlo gorwe sas iwoenl It hat f ol |l ows f{
Standard = 2 e TC responds to unanticipated sources of input and evaluates plans in relation to shudtong-term goals.
E/I%g]tz?t:ezt =3 e TC makes necessary adjustments to plans to meet the needs of the students.
e TC demonstrates pacing of lesson that is smooth, timely, in accordamitle lesson plans and allows for student
feedback.
e TC develops and implements lesson plans based upon methodologies and instructional strategies that have been [
to be effective.
e Lesson plans are developed in accordance with CCSJ
Visit 1: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 2: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 3: Comments:
Check level ofperformance
Al
A2
A3 SubTotal
A4
Visit 4: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
SubTotal
Scale
16=4.0 15=3.75 14=35 13=3.25 12=3.0 11=2.75 10=2.50 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle VII: The TEACHER CANDIDATE (TC) plans instruction based upon knowledge of subject matter, students, the community and
curriculum goals.

Level of Performance Performance @eria
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Substandard = 1 e TC8s |l earning acorigvaintiizeesd fporlo gorwe sas iwoenl It hat f ol |l ows f{
Standard = 2 e TC responds to unanticipated sources of input and evaluates plans in relation to shudtong-term goals.
E/I%g]tz?t:ezt =3 e TC makes necessary adjustments to plans to meet the needs of the students.
e TC demonstrates pacing of lesson that is smooth, timely, in accordamitle lesson plans and allows for student
feedback.
e TC develops and implements lesson plans based upon methodologies and instructional strategies that have been [
to be effective.
e Lesson plans are developed in accordance with CCSJ
Visit 5: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 6: Comments:
Check level of performance
Al
A2
A3 SubTotal
A4
Visit 7: Comments:
Check level ofperformance
Al
A2
A3 SubTotal
A4
Visit 8: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
SubTotal
Scale
16=4.0 15=3.75 14=35 13=3.25 12=3.0 11=2.75 10=2.50 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle VIII.The TEACHER CANDIDATHEf@&)stands and uses formal and informal assessment strategies to evaluate and ensure the
continuous intellectual and social developfrieetlearner.

Level of Performance Performance Criteria
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Substandard = 1

e TC involves learners in selissessment activities to foster awareness of their strengths/needs.
Standard = 2 e TC utilizes student feedback from informal and formal assessments to determine instructional strategies.
E/I%g]tz?t:ezt =3 e TC creates rubrics for summative assessments and shares these with students prior to assessment.
e TC uses a variety of objective assessmeabls to evaluate student progress. (example: quizzes, tests, projects,
portfolios)
e TC uses effective methods of communicating with students and parents about student progress and includes perso
goals for learning and or behavior.
e Students are involvedn setting the criteria for evaluation. Feedback is prompt and individualized.
e Lesson plans reflect the utilization of multiple assessment methods.
Visit 1: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit2: Comments:
Check level of performance
A
A2
A3 SubTotal
A4
Visit 3: Comments:
Check level of performance
A
A2
A3 SubTotal
FEA
Visit 4: Comments:
Check level ofperformance
A
A2
A3 SubTotal
FEA
SubTotal
Scale

16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=10

Principle VIII.The TEACHERNDIDATE (T@)derstands and uses formal and informal assessment strategies to evaluate and ensure the

continuous intellectual and social development of the learner.

Level of Performance

Performance Criteria
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Substandard = 1

e TC involves learners in selissessment activities to foster awareness of their strengths/needs.
Standard = 2 e TC utilizes student feedback from informal and formal assessments to determine instructional strategies.
ﬁgﬁg‘ftﬂt =3 e TC creates rubrics for summative assessiteeand shares these with students prior to assessment.
e TC uses a variety of objective assessment tools to evaluate student progress. (Example: quizzes, tests, projects,
portfolios)
e TC uses effective methods of communicating with students andgpas about student progress and includes personal
goals for learning and or behavior.
e Students are involved in setting the criteria for evaluation. Feedback is prompt and individualized.
e Lesson plans reflect the utilization of multiple assessment method
Visit 5: Comments:
Check level of performance
Al
A2
A3 SubTotal
A
Visit 6: Comments:
Check level of performance
Al
A2
A3 SubTotal
A
Visit 7: Comments:
Check level ofperformance
Al
A2
A3 SubTotal
FEA
Visit 8: Comments:
Check level of performance
Al
A2
A3 SubTotal
FEA
SubTotal
Scale
16=4.0 15=3.75 14=3.5 13=325 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle IX: The TEACHER CANDIDATE (TC) is a reflective practitioner who continually evaluates the effects of his/her choices and ac
on others (students, parents, andmtifessionals in the learning community) and who actively seeks out opportunities to grow
professionally.

Level of Performance | Performance Criteria |
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Substandard = 1
Standard = 2
Competent = 3
Master = 4

TC is able to critically analyze a lesson weighing its relative strengths and weakness.
TC routinely shares materials, resources, and ideas with colleagues.
TC may volunteer to organize task or take the lead with activities within a department/team ooetlevel.

TC demonstrates levels of leadership on a team or with faculty. May include: sharing new knowledge/skills,
conducting/sharing action research in the classroom, making presentations to faculty, fully coordinating events or
extracurricular actiities.

Visit 1:

Comments:

Check level of performance
Al
/A2
A3
A4

SubTotal

Visit 2:

Comments:

Check level of performance
Al
/A2
A3
A4

SubTotal

Visit 3:

Comments:

Check levebf performance
Al
A2
A3
FE4

SubTotal

Visit 4:

Comments:

Check level of performance
A
A2
A3
FE4

SubTotal

SubTotal

Scale

16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle IX: The TEACHER CANDIDATE (TC) is a reflective practitioner who continually evaluates the effects of his/her choices and ac

on others (students, parents, dredt ptofessionals in the learning community) and who actively seeks out opportunities to grow

professionally.

Level of Performance |

Performance Criteria
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Substandard = 1
Standard = 2
Competent = 3
Master = 4

TC is able to critically analyze a lesson weighing its relative strengths and weakness.
TC routinely shares materials, resources, and ideas with colleagues.
TC may volunteer to organize task or take the lead with activities within a department/team ooetlevel.

TC demonstrates levels of leadership on a team or with faculty. May include: sharing new knowledge/skills,
conducting/sharing action research in the classroom, making presentations to faculty, fully coordinating events or
extracurricular actiities.

Visit 5: Comments:

Check level of performance
Al

/A2

A3 SubTotal

A4

Visit 6: Comments:

Check level of performance
Al

/A2

A3 SubTotal

A4

Visit 7: Comments:

Check levebf performance
Al

A2

A3 SubTotal

FE4

Visit 8: Comments:

Check level of performance
A

A2

A3 SubTotal

FE4

SubTotal
Scale

16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle X:The TEACHER CANDIDATE (TC) fosters relationships with school colleagues, parents and agencies in the larger communit
support studenbeisgd | earning and wel |

Level of Performance Performance Criteria
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Substandard = 1

e TC frequently seeks opportunities to volunteer for activities beyond his/her classroom or creates activities such as

Standard = 2 enrichment/remedial classes for students outside of regular school day.
Competent = 3 e TC values his/her role in making the entire school a productieaining environment.
Master = 4 e TCis persistent in seeking to end discriminatory activity or harassment among students and teams with the classro
teacher to obtain support services.
e TC demonstrates initiative in creating new avenues for connections/communicatiitis families. This may include:
family learning projects, a new or different type of class newsletter, utilizing parents in class projects, etc.
Visit 1: Comments:

Check level of performance
Al

A2
A3 SubTotal
FE4

Visit 2: Comments:
Check level of performance
Al
A2
A3 SubTotal
FE4

Visit 3: Comments:
Check level of performance
Al
A2
A3 SubTotal
FE4

Visit 4: Comments:
Check level of performance
A
A2
A3 SubTotal
FE4
SubTotal

Scale
16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=275 10=2.50 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Principle X: TheTEACHER CANDIDATE (TC) fosters relationships with school colleagues, parents and agencies in the larger community
st ude nbeisgd |

support

earni and wel |l

ng

Level of Performance

Performance Criteria
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Substandard = 1

e TC frequently seeks opportunities to volunteer for activities beyond his/her classroom or creates activities such as

Standard = 2 enrichment/remedial classes for students outside of regular school day.
Competent = 3 e TC values his/her role in making the entire school a produetlearning environment.
Master= 4 e TCis persistent in seeking to end discriminatory activity or harassment among students and teams with the classro
teacher to obtain support services.
e TC demonstrates initiative in creating new avenues for connections/commurdoatwith families. This may include:
family learning projects, a new or different type of class newsletter, utilizing parents in class projects, etc.
Visit 5: Comments:

Check level of performance
Al

A2
A3 SubTotal
FE4

Visit 6: Comments:
Check level of performance
Al
A2
A3 SubTotal
FE4

Visit 7: Comments:
Check level of performance
Al
A2
A3 SubTotal
FE4

Visit 8: Comments:
Check level ofperformance
A
A2
A3 SubTotal
FE4
SubTotal

Scale
16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=275 10=2.50 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Praxis 1116 Professionalism/DispositiordThe TC maintains a professional attitude and appearance, arrives on time and is
prepared on a daily basis

Level of Performance

Performance Criteria
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Substandard = 1

e TCis punctual.
Standard = 2 e TC attends school everyday.
Competent = 3 e TC dresses professionally.
Master = 4 e TC welcomes and implements suggestions from cooperating/mentor teacher, administrators, supervising instructor, and Educat
Program Director.
e TC displays a positive attitude toward all students, faculty, colleagues, adistirators, parents and Education Program supervisors.
e  Utilizes appropriate procedures for emergency absences.
Visit 1: Comments:
Check level of performance
Al
A
A3
A4
Visit 2: Comments:
Check level of performance
Al
A
A3
A4
Visit 3: Comments:
Check level of performance
Al
A
A3
A4
Visit 4: Comments:
Check level of performance
Al
A
A3
A4
SubTotal
Scale

16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=1.50 5=1.25 4=1.0

Praxis 1118 Professionalism/DispositiordThe TC maintains a professional attitude and appearance, arrives on time and is
prepared on a daily basis.

Level of Performance

Perfornance Criteria
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Substandard = 1 e TCis punctual.
Standard = 2 e TC attends school everyday.
Competent = 3 e  TC dresses professionally.
Master = 4 e TC welcomes and implements suggestions from cooperating/mentor teacher, administrators, supervising instructor, and Educg
Program Director.
e TC displays a positive attitude toward all students, faculty, colleagues, administrators, parents andaidnd®rogram supervisors.
e  Utilizes appropriate procedures for emergency absences.

Visit 5: Comments:
Check level of performance
asil
A
A3
A4

Visit 6: Comments:
Check level of performance
asil
A
A3
A4

Visit 7: Comments:
Check level of performance
asil
A
A3
A4

Visit 8: Comments:
Check level of performance
A1
A
A3
A4
SubTotal

Scale
16=4.0 15=3.75 14=3.5 13=3.25 12=3.0 11=2.75 10=250 9=2.25 8=2.0 7=1.75 6=150 5=1.25 4=1.0

Supervisor/Teacher Cdidate Conferences
Reflection and Goals
Visit 1

125



Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Visit 2

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Visit 3

Notes:

Supervisor/Teacher Candidate Conferences
Reflection and Goals
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Visit 4

Notes:

Supervisor/Teacher Candidate Conferences
Reflection and Goals
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Visit 5

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Visit 6

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Visit 7

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Visit 8

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Counseling if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals
Counseling needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Gals

Counseling if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Counseling if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Special Recommendations if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Special Recommendations if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Special Recommendations if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Reflection and Goals

Special Recommendations if needed

Notes:
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Supervisor/Teacher Candidate Conferences
Video #1 TapeFeedback

Notes:

_Total Points

Supervisor/Teacher Candidate Conferences
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Video #2 Tape Feedback

Notes:

____Total Points
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Supervisor/Teacher Candidate Conferences

Video #3 Tape Feedback

Notes:

Total Points

145




Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level ofperformance

Format

/£l 2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: Teéachen a

Y= o Grade,.Date, State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials asshiesst
strategies.

Notes

Check level of performance

Behavior Objective

Al y:=7) Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapibherefore

53 i is broadly stated. The objective clearly states what students will be able to do as a result of the total leas¥pgrience. The
objective also has a personal interest for the student in that it clearly states how the student can apply information|tbfesa

Notes:

Check level of performance

Learning Objective

Al Y= The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states whg

yi yi student will be able to do as a result of that da yedthatwilee s
used to accomplish goal.

Notes:

Check level of performance

State Standard

AL A2 The state standard should be written in thrgxarts: grade, standard and performance objecti@én the form of numbers. The state
A3 y: ) standards should coincide witthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al 22 Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from thie writ
A3 A4 description. The chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

AL 2 Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of what v
A3 A4 taught in the class and used as reinforcement.

Notes:

ChecKevel of performance Materials

Al A2 Al materials, technology and or resources used for the d
A3 4

Notes

Check level of performance Assessment

AL 2 A description of assessment being useddoe t er mi ne st udentsd® understanding of th
A3 A4 included in |l esson plans (i.e. verbal, visual, qui zé3address

a number of learning styles.
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eescription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the

/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayds |

A3 A4

Notes

Check level of performance Assessment

Al 22 A description of assessment being used to deter mi ne sibcluddde

A3 A4 in lesson plans (i.e. verbal, visual, quizé). Ass es ssmaaumberofkaring i
styles.
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check levelbf performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eescription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al 2 A description of assessment being useddoet er mi ne st udentsd understanding of the | ess/
A3 .2 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eescription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al 2 A description of assessment being useddoet er mi ne st udentsd understanding of the | ess/
A3 .2 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eescription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al 2 A description of assessment being useddoet er mi ne st udentsd understanding of the | ess/
A3 .2 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eescription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al 2 A description of assessment being useddoet er mi ne st udentsd understanding of the | ess/
A3 .2 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y= y State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent
be able to do as a result of that dayds | esson. belused to acbomp@ishgaaly e

A3 AL

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objectiién the form of numbers. The state standards shou
/E3 EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al /2 Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eesicription. The
/B3 A chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al /2 Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/B3 4 class and used as reinforcement.

Notes:

Checkievel of performance Materials

Al A/ Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al A2 A description of assessment being useddoe t er mi ne studentsd understanding of the | ess
A3 A4 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: Te&éachen a me , Gr
y= y State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapiherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leammipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liézl

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent
be able to do as a result of that dayds | esson. Petused to acbom@ishtgaalv e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objectigen the form of numbers. The state standards shoul
/E3 EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al /2 Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eecription. The
/B3 A chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al /2 Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/B3 4 class and used as reinforcement.

Notes:

Checkievel of performance Materials

Al A/ Al l materials, technology and or resources used for the dayods |
A3 A4

Notes

Check level of performance Assessment

Al A2 A description of assessment being useddoet er mi ne studentsd® understanding of the | ess
A3 A4 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@achen a me , Gr
y= y State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapitherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leamipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent
be able to do as a result of that dayds | esson. belused to acbomp@ishgaaly e

A3 AL

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objectiién the form of numbers. The state standards shou
/E3 EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al /2 Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eesicription. The
/B3 A chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al /2 Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/B3 4 class and used as reinforcement.

Notes:

Checkievel of performance Materials

Al A/ Al materials, technology and or resources used for the dayds |
A3 A4

Notes

Check level of performance Assessment

Al A2 A description of assessment being useddoe t er mi ne studentsd understanding of the | ess
A3 A4 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: Te&éachen a me , Gr
y= y State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapiherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leammipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liézl

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent
be able to do as a result of that dayds | esson. Petused to acbom@ishtgaalv e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objectigen the form of numbers. The state standards shoul
/E3 EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al /2 Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eecription. The
/B3 A chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al /2 Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/B3 4 class and used as reinforcement.

Notes:

Checkievel of performance Materials

Al A/ Al l materials, technology and or resources used for the dayods |
A3 A4

Notes

Check level of performance Assessment

Al A2 A description of assessment being useddoet er mi ne studentsd® understanding of the | ess
A3 A4 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Lesson Plan Evaluation

Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance Format

Al A2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T®@achen a me , Gr
yi=e = State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials aessAsmnt strategies.

Notes

Check level of performance

Behavior Objective

Al A2 Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatapiherefore is broadly
stated. The objective clearly states what students will be able to do as a result of the total leammipgrience. The objective also has a personal

A3 A4 interest for the student in that it clearly states how the student can apply information to-liéal

Notes:

Check level of performance

Learning Objective

Al A2 The learning objective iseflective of one class period. It should be realistic and age appropriate. The objective clearly states what the stuidlent \
be able to do as a result of that dayds | esson. Belused to acbomp@ishgaaly e

A3 A4

Notes:

Check level of performance

State Standard

Al A2 The state standard should be written in thrgarts: grade, standard and performance objecti§en the form of numbers. The state standards shoul
/B3 [EA coincide withthe behavior and learning objectives.
Notes

Check level of performance

Instructional Strategies

Al e Instructional strategies are clearly described with enough detail that an experienced TC could teach the lesson from tiie eascription. The
/AE3 A4 chronology of instruction and student activity is obvious and any special activities are fully described.
Notes:

Check level of performance

Homework

Al e Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension of whatavaght in the
/A3 A class and used as reinforcement.

Notes:

Checkevel of performance Materials

Al 2 Al materials, technology and or resources used for the dayods |
A3 A4

Notes

Check level of performance Assessment

Al 2 A description of assessment being useddoet er mi ne st udentsd understanding of the | ess/
A3 .2 plans (i.e. verbal, visual, quizé). Assessment i s f aiofleamingdkstylese a s
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Total Points

Summative Evaluations

Task Percentage of Grades/Points Notes
Final Grade
Possible Earned

Cooperating TC Mid Term Evaluation 5% 200
Cooperating TC Final Evaluation 10% 200
Video and Reflection Evaluation 15%

Video Tape #1 Reflection 25

Video Tape #2 Reflection 25

Video Tape #3 Reflection 25
Lesson PlanEvaluations 20%

LessonPlan#1 _ Lesson Plan#5 32

Lesson Plan#2__ Lesson Plan #6 32

Lesson Plan #3 __ Lesson Plan #7 32

Lesson Plan#4 __ Lesson Plan #8 32
Case Study 10% 25
Supervisor Evaluation 20%

Visitl Visit5 44

Visit2 Visit6 44

Visit3 Visit7 44

Visit4 Visit8 44
Journal 10% 25
ClasgParticipation (10 points per session) 10% 4
Possible Percentage/Points 100% 869
Actual Percentage/Points
Final Grade
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Attachment 3

Empowering Individuals
to Become Effective Educators
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CALUMET COLLEGE OF ST. JOSEPH
Education Program

GUIDELINES FOR THE CASE STUDY ASSIGNMENT

Utilize the Intervention Report Template to record day-to-day events about the student that
is chosen for your Case Study. The student that is chosen should be one that has been
decided by you and the Cooperating Teacher. You need to record your interventions for 30
consecutive days during your field experience.

You will utilize the Intervention Report to create a narrative that includes the following
information.

a. Introduction— state the problem and provide as much information about the student as
possible, including history and background (event).

b. Discuss the feedback that was included in your intervention report (intervention).
c. Conclusion —summarize and reflect upon the intervention with the child (narrative).
Focus on the following questions as you write your reflection.

Did the interventions that you utilized make a difference?

Does the school have anything in place to support the needs of the child?

Discuss what further interventions you would compose as the classroom teacher.

160



Attachment 4

Empowering Individuals
to Become Effective Educators
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CALUMET COLLEGE OF ST. JOSEPH
Education Program

GUIDELINES FOR THE VIDEO ASSIGNMENT

I.  The teacher candidate must distribute copies of a CCSJ Videotaping Permission Form for each
student in the classroom that you are assigned and submit copies to your supervising teacher.

Il It is the responsibility of the student teacher to secure and obtain video taping resources
utilizing the following mediums: VHS, VHS-C or DVD.

lll.  The teacher candidate will videotape a lesson being taught week three of the field experience
and write a critical reflection.

IV.  The teacher candidate will videotape a second lesson being taught week six of the field
experience and write a critical reflection. The third supervised visit will encompass a session
where the supervisor and teacher candidate observe a thirty minute video taped lesson
together utilizing the Student Teacher Assessment Book. The student teacher must submit the
lesson plan that will be taught in correlation with the taped lesson that will be viewed during
that visit.

V.  The teacher candidate will videotape a third lesson being taught week nine of the field
experience and write a critical reflection.

VI.  The second and third critical reflection will need to illustrate by concrete example, indicators of
observed professional growth during the course of the student teaching experience. Each
critical reflection should build on the previous one(s).

VII.  All tapings and reflections should be submitted at the end of each taping.

Note:

Critical reflection should include but not limited to:
Strengths

Weaknesses

Ways to improve areas of deficiency

Instructional strategies that are effective and non effective
Effective and non effective classroom management
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Attachment 5

Empowering Individuals
to Become Effective Educators
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CALUMET COLLEGE OF ST. JOSEPH

Education Program
GUIDELINES FOR JOURNALING

The student teacher will demonstrate their performance as a reflective practitioner. By reflecting
and recording on strengths and weakness the student teacher can develop strategies for improving
teaching practices. One method by which the student teacher can demonstrate this skill is through
journal writing.

The teacher candidate records reflections in a journal (bound notebook) on a daily basis for a period
of twelve weeks.

The teacher candidate reflects on events such as:

e Teaching methods

e Instructional delivery

e Cooperating teacher observation
e Student observation

e Professional development

e Faculty meetings

e  Extra-curricular activities

e Video-tapes

e Parent Conferences

e Mid-Term Evaluations

e Student Teaching Conferences
e Assessment

e Student Achievement
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Empowering Individuals
to Become Effective Educators
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Calumet College of St. Joseph
£ducation Program

Student Teaching Orientation
Thursday, January 8, 2009
4:30-7:00 P.M.

AGENDA

Welcome/Prayer Mr. Wisowaty
Registration

e  Registration forms

e  Graduation cards (T2T check certificate)

Role of the Student Teacher

e  Observation

e |nstruction

e Assessment

o Lesson plans

Instruction
Journal
Case Study
Video Tapes/Reflection
Attendance
Extra curricula
Onsite-workshops (see dates in syllabi)
Professionalism
Communication

O 0O 0 O O O O O O

Role of the Cooperating Teacher
e Relationship
e Observation
e Teaming
e Counseling
e Assessment —midterm/final evaluation

Role of the Supervising Teacher
e Supervised evaluation (Assessment Book)
e Support for cooperating teacher
e  Support for student teacher

Textbook: First Days of School ¢ Harry Wong

6:00 Join Cooperating Teachers Dr. Patterson

Assessment Book
e Time Line and Scheduling of Visits
e Instruction aligned to standards
e Lesson Plans and due dates
e Complete information and return

6:30 Prayer: Dinner is served
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Student Teaching Orientation

Calumet College of St. Joseph

Education Program

Joi Patterson Ph.d

Director of the Education Program
Angela Ramsey
Director of Field Experience
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Purpose

To discuss the goals, objectives, guidelines
and timeline of the program.

To discuss the individual roles of everyone
involved.
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Agenda

Welcome

Prayer

Mission Statement

The Role of the Student Teacher
The Role of the Cooperating Teacher
Role of the Supervising Teacher
Supervisor Evaluation

Dinner is served
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Role of the Student Teacher

Observation
Instruction
Teaming
Assessment
Lesson Plans
Instruction
Journal

Case Study
Participation
Professionalism
Communication
Attendance
Management
Disposition
Assessment Book
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Role of the Cooperating Teacher

Observation

Teaming

Counseling

Assessment
Daily Observations
Midterm Evaluation
Final Evaluation
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Role of the Supervising Teacher

Communicating, assisting and providing feedback for the
cooperating teacher and other personnel

Visiting the student teacher a minimum of four times during the
student teaching experience

Observing and evaluating the performance of the student
teacher

Assessing the growth and progress of the student teacher
Conducting on campus seminars

Relating philosophies, value structures, and current practices
into a workable theory of teaching for the beginning teacher
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Assessment Book

INTASC Standards
Assessment Timeline

Level of Performance Rubric
Performance Criteria
Lesson Plan Evaluation

Counseling/Special
Recommendations

Praxis Il i Professional/Disposition
Summative Evaluation
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Empowering Individuals
to Become Effective Educators
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Wege of St. Jésepl
ducation Program

Cooperating Teachesdrvice

Presented to: Cooperating Teachers
Presented by Dr. Joi Patterson,

Education Program Director
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-
Mission Statement

# Profession&reparation
4 Continuous and Critiveflection

# Ongoing Personal and Professional
Transformation
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-
Student Teacher Acceptance Ci

& Successfully Complete State Exam
I Praxis | &l
I Reading Specialist
& Updated Documents
I Limited Criminal History Clearance
I Resume
i Approval from Interview Team
& PreProfessional Portfolio

& G.P.A.
T 3.0 Content
T 2.75 Overall
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-
Student Teaching Placement Ci

4 Environment is culturally diverse

4 Technology implemented

# Service students with exceptionalities

4 Cooperating Teacher with 5 years experienci
& A conflict of interest does not exist

% Placement within a 30 mile radius

4 Placement is ftifhe for 12 weeks or 360 hours
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-
Role of Cooperating Teacheil

# Fostering Relationship
I Make teacher candidate feel comfortable

i Prepare students and class for arrival of teacher
candidate

I Conference Time
# Observation
i Modeling week 1 (see attachment)
I Ongoing daily observation of candidate
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-
Role of Cooperating Teacher c

4 Teaming

I Collaborate lesson plans

i Assure learning is taking place (teaching)
4 Counseling

I midterm (see attachment)

I Final (see attachment)

I Trouble shooting

I Supervisor consultation
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-
Role of Cooperating Teacher c

# Assessment
i Daily Observation
i MidTerm Evaluation (see attachment)
i Final Evaluation (see attachment)
# Qualification of Cooperating Teacher
i Highly qualified
I CCSJ hservice
I Recommended

181



-
Role of Cooperating Teacher c

& The Student Teacher Is A Student in Training
i Skillful guidance
i Professional development
I Curriculum responsibilities
I Classroom resources
& Compensation
I $200.00 per student/teacher
i Invoice (see attachment)
I Resume (see attachment)
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-
Role of Cooperating Teacher c

# Professional Development
i Rules 2002 (see attached)
I Opportunities for candidate
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-
Role of Student Teacher

% ObservatidnWeek 1

# Instruction
I Pickup one class/day
I CCSJ Lesson Plans (with cooperating teacher)
I INTASC Principles
& Teaming
I Lesson Planning
I Teaching (to insure learning is taking place)
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-
Role of Student Teacher con

# Assessment

I Lesson PlanSupervisor Teacher

i InstructionCooperating & Supervisor Teacher
i MidTerm Evaluatioi€ooperating Teacher

i

|
|
|

Journail Supervising Teacher

' CaseStudyi Supervising Teacher
' Video Tape/Reflecii®@upervising Teacher
I Final EvaluatiorCooperating Teacher
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-
Role of Student Teacher con

& Participation
i Classroom activities
I Extraclass activities
i Professional activities
I Onsite sessions
% Professionalism
T Attire
I Communication
I Attendance
I Management
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-
Role of Student Teacher con

# Disposition

4 Professional Behavior

4 Commitment

4 Productive and positive relationships
% High expectations of achievement
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-
Role of the Supervising Teacl

4 Supervision Visits
i Biweekly (4 timés)Video review! isit)
& Support for cooperating teacher
4 Support for student teacher
& Assessment
% Professional development
4 Onsite biveekly sessions
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Regulations

# Substitute Teaching

% Alternative Student Teaching
4 Transportation

4 Teacher strike

4 Problems/Reassignments

& Termination

4 Supervisory consultation
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Calumet College of St. Joseph
Education Department

Cooperating Teacher In -Service

January 8, 2009
4:300 7:00
AGENDA

4:30 Welcome, Mission & Introductions

Role of Student Teacher
e Acceptance

e Placement Criteria

e  Observation

e |nstruction

e Teaming

e Assessment

e  Participation

e  Professionalism

Role of Cooperating Teacher
e Qualifications
e Fostering Relationship
e Observation
e Teaming
e  Counseling
e Assessment
o Time Lines and Responsible Person
o Daily Observations
o Mid-Term (due at 6" week)
o Final (due at 12" week)
e Compensation
o Invoice (please complete and return today)
o Resume (please complete and return today)
e (Class Schedule (please complete and return today)

Role of Supervising Teacher
e  Supervision Visits

e Support

e Assessment

e  Professional Development

6:00 Joint Meeting with Student Teachers
Assessment Book
e Time Line and Scheduling of Visits
e Instruction aligned to standards
e Lesson Plans and Due Dates
e Complete information and return book

6:30 Prayer: Dinner is served
Introduction of Supervising Teachers
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Calumet College of St. Joseph

Education Department

Teacher Education Exemplary Practice

This form is to be used only in the situation where faculty or staff in the Education Department observes
a Teacher candidate exhibiting exemplary practice of one of the twelve dispositions expressed in the
Professional Teaching Disposition statements.

Please complete the form entirely and submit to the Advisor after discussion with the Teacher Candidate.
The Advisor will then give the form to the Recorder to be placed in the Teacher Candidate’s file.

Candidate Name Advisor Name

Disposition

In the following area, please explain the context in which the situation occurred (e.g. course number or
name, where occurred, specifically what transpired, date) and in relation to the specific disposition.

Faculty or Staff Signature Date Teacher Candidate Signature
One copy of this form is given to the Candidate and

another placed in his or her advising file by the Recorder.
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Calumet College of St. Joseph

Education Department

Teacher Education Disposition Deficiency

This form is to be used only in the situation where faculty or staff in the Education Department observes
a Teacher candidate in violation of one of the twelve dispositions expressed in the Professional Teaching
Dispositions statements.

Please complete the form entirely and submit to the Advisor after discussion with the Teacher Candidate.
The Advisor will then give the form to the Recorder to be placed in the Teacher Candidate’s file.

Candidate Name Advisor Name

Disposition deficiency

In the following area, please explain the context in which the situation occurred (e.g. course number or
name, where occurred, specifically what transpired, date) and in relation to the specific disposition.

Suggestions for Candidate
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Candidate response and plan for improvement:

Faculty or Staff Signature Date Teacher Candidate Signature

Action taken by Advisor:

Advisor Date

Follow-up to document improvement:

Advisor Date

This form will be given to the Recorder to be placed in the Teacher Candidate’s file. This action may be appealed by
writing a formal statement of appeal to the Director of the Education Department. If an appeal is filed, the
Director will convene a faculty team meeting/committee within thirty (30) days to hear the appeal.
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Process for Submitting Deficiency or Exemplary Forms

Faculty or Staff
Complete Form

Disposition Deficiency

A

Meet and share form
with the Candidate

A

A
\ 4

Candidate creates and signs
Plan for Improvement

A\ 4

Exemplary Practice

\ 4

Share with Candidate

Y

Submits to Advisor

\ 4

Submits to Recorder

Submits to Advisor within one week <
\ 4
v Files in Advising Folder
Advisor
I
\ 4 v
Serves as Mentor to work Checks folder for
with Candidate to improve additional
deficiency deficiencies
\ 4
Follow-up at least > Two (2) » 1. Meet with Candidate within two weeks
during advising sessions 2. Determine if disposition was actually violated
3. Assist Candidate in understanding ramifications of continued
behavior
v 4. Place Candidate on probation if necessary
5. Emphasize possibility of dismissal from program
Submits to Recorder P P Y prog
v
Files in Advising Folder 1. Meet with Candidate within two weeks
»  More ”| 2.Determine if Candidate continues to violate disposition process
than 3. Assist Candidate in understanding ramifications of continued
two (2) behavior
4. If necessary, initiate actions to dismiss Candidate from the
program
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Calumet College of St. Joseph
u g P @

Education Department

Instructor Professional Dispositions Assessment

Candidate Name:

Instructors’ Name Semester

Course Name: Course Number:

The following dispositions are believed to be essential attributes for effective teaching. All students applying to the
Education Program and candidates who have been admitted to this program will be evaluated by faculty and field
supervisors regarding the demonstration of these behaviors.

Directions:

Place a checkmark in the column below that best describes the student’s/candidate’s behavior. When a
student/candidate does not consistently demonstrate one or more of these behaviors, by the end of a course or
field experience, an explanation is to be included in the comments section.

The comments section may also be used to describe behavioral concerns that are not identified on the list below.
Place a checkmark in the “Not Selected Column” when you have chosen not to evaluate a disposition.

Behavior Constantly Occasionally Does Not
Demonstrates Demonstrates Demonstrate

Fulfills the attendance and punctuality requirements

Demonstrates sensitivity to all students

Demonstrates mutual respect to all teacher candidates

Fulfills responsibilities

Identifies and solves problems independently

Cooperates, works well with others

Solicits suggestions and feedback from others

Maintains confidentiality

Engages in self-reflection

Demonstrates professional dress and demeanor

Submits assignments in a timely manner

Communicates with instructor effectively

Comments:

Faculty signature Date
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Date of Plan:

Subject or Day:

Level of Performance

Performance Criteria

Check level of performance

Format

/1 /2 Lesson plan is typed, neat and organized. All sections are clearly labeled. The following components are included: T@acl

i Yz name, Grade, Date, State Standard, Behavior objective, Learning objective, Instructional strategies, Homework, Materials
Assessment strategies.

Notes

Check level of performance

Behavior Objective

Al y: =) Behavior objective is realistic and age appropriate. The behavior objective drives all the lessons on this particulaatagpic

Yz Y therefore is broadly stated. The objective clearly states what you want the individual to be able to do as a result obthle t
learning experience. The objective also has a personal interest for the student in that it clearly states how the studeayppig
information to reatlife.

Notes:

Check level of performance

Learning Objective

Al Y. =) The learningobjective is reflective on one class period. It should be realistic and age appropriate. The objective clearly stg

3 y what you want the student to be able to do as a r esialsadr
strategies that will be used to accomplish goal.

Notes:

Check level of performance

State Standard

Al e The state standard should be written in thrgrart: grade, standard and performance objectidan the form of numbers. The
A3 A4 state standardshould coincide with the behavior and learning objective
Notes

Check level of performance

Instructional Strategies

Al yi= Instructional strategies are clearly described with enough detail that an experienced teacher could teach the lesson from th

A3 A4 written description. The chronology of teacher instruction and student activity is obvious and any special activities dye ful
described.

Notes:

Check level of performance Homework

Al yi= Homework is provided and homework type and amount is age appropriate. Homework is challenging and an extension frg
A3 A what was taught in the class and used as reinforcement.

Notes:

Check level of performance

Materials

Al A2 Al materials, technology and or resources used for th
A3 4

Notes

Check level of performance Assessment

Al A2 A descriptionofa s sessment being used to assess studentsd under
A3 A4 assessment (i.e. verbal, visual, quizé); Assessment is

number of learning styles.
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Calumet College of St. Joseph

Education Program

Lesson Plans
Friday, January 16, 2009

4:30-6:30 P.M. — Room 308

AGENDA

Sharing/Online Support

Graduation Cards

Intervention Log

Video Taping and Reflections

“The First Days of School”

How to Increase Student Learning and Achievement

How to Get Students to Do Their Assignments

How to Get Your Students to Work Cooperatively

Video — Lesson Mastery

Critique of Lesson Plans
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Calumet College of St. Joseph
Education Program

Student Teaching Assessment Inventory

Student Teacher Name:

Last First
Cooperating Teacher:

Last First
Elementary or Secondary:
Content Area: Grade:
Date Completed:
Circle One: MIDTERM FINAL

Score each statement according to the criteria listed below.

4= Excellent, exceeds INTASC Standard requirements
3=Good, meets INTASC Standards

2=Adequate, minimally meets INTASC Standards
1=Unacceptable, does not meet INTASC Standards
N/A= Not Applicable

Communication Skills

1. The teacher candidate considers and appreciates cultural diversity in
communication when responding to all students in the classroom.
2. The teacher candidate utilizes appropriate eye contact when communicating
with students.
3. The teacher candidate knows how to stimulate and facilitate a purposeful
discussion.
4. The teacher candidate utilizes effective verbal and non-verbal
communication skills.
5. The teacher candidate understands how to utilize a variety of communication
technigues to communicate effectively with students.

Total
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Professionalism

6. The teacher candidate is in attendance and prompt on a daily basis.

7. The teacher candidate dresses according to cooperating school and university
guidelines.

8. The teacher candidate communicates and collaborates with other
professional colleagues and administration.

9. The teacher candidate is enthusiastic about teaching.

10. The teacher candidate accepts criticism positively and makes

changes accordingly.

Total
Preparation and Planning
11. The teacher candidate plans with the cooperating teacher daily.
12. The teacher candidate develops lesson plans to meet the academic and
developmental needs of the students.
13. The teacher candidate has a lesson plan for every subject that is being taught.
14. The teacher candidate acquires and prepares materials necessary to implement daily lessons.
15. The teacher candidate is efficient in utilizing classroom time for
instruction.
Total

Classroom Management

16. The teacher candidate’s strategies are consistent with the classroom
management plan.

17. The teacher candidate uses positive reinforcement to promote appropriate
behavior.

18. The teacher candidate makes decisions about student discipline based on
individual occurrences.

19. The teacher candidate handles administrative duties efficiently.

20. The teacher candidate documents and maintains accurate records.

Total

Knowledge, Disposition and Performance

21. The teacher candidate understands the central concepts of the academic
discipline taught and how they influence learning.

22. The teacher candidate is enthusiastic about teaching, learning and applies
learning experiences to real life situations.
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23. The teacher candidate creates learning experiences that allow students the
opportunity to integrate knowledge, skills and methods of inquiry.

24. The teacher candidate understands how students learn and uses instructional
strategies that promote learning.

25. The teacher candidate recognizes strengths of the learners and utilizes these
strengths to assist meeting educational standards.

26. The teacher candidate assesses group and individual student performance in
order to develop instructional strategies that will meet the needs of all students.

27. The teacher candidate understands how to develop learning experiences based
on diversity.

28. The teacher candidate has high expectations for all learners and develops
teaching strategies based on individual student needs.

29. The teacher candidate makes instructional provisions based on student needs.

30. The teacher candidate understands how to gather a variety of materials to
support teaching and learning.

31. The teacher candidate promotes critical thinking and problem solving through
instructional delivery.

32. The teacher candidate modifies teaching instruction based on student feedback.

33. The teacher candidate recognizes and appreciates continuous and cumulative
development of student abilities.

34. The teacher candidate organizes and manages instruction based on
adjustments needed to enhance socialization skills and/or group participation.

35. The teacher candidate understands how to support language in the learning
process.

36. The teacher candidate encourages several forms of communication.

37. The teacher candidate utilizes a variety of communication strategies during
instruction.

38. The teacher candidate understands the subject matter that is being taught and
plans accordingly.

39. The teacher candidate considers student needs and plans lessons based on those needs.

40. The teacher candidate implements lesson plans that meet the individual and
developmental needs of students.

41. The teacher candidate understands multiple assessment methods.
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42.

43.

44,

45.

46.

47.

48.

49.

50.

Total

The teacher candidate considers the strengths and weaknesses of the students
during the development of assessments.

The teacher candidate maintains documentation of student work and can
evaluate student progress based on this documentation.

The teacher candidate understands how to research the most current resources
available for professional growth.

The teacher candidate seeks out the most current educational practices.

The teacher candidate utilizes professional resources to support professional
growth.

The teacher candidate understands how to utilize outside resources to support
instruction.

The teacher candidate values the strategies of successful others and outside
resources and utilizes this to improve the overall learning environment.

The teacher candidate utilizes community resources to promote student
learning.

The teacher candidate frequently seeks opportunities to volunteer for activities
beyond his/her classroom and outside of the regular school day.

Grand Total Score:

Grade:

Midterm:
Final:

Grading Scale:

200-184=A
180 - 183 = A-
179-176 =B+
175-164 =B
163 - 160 = B-
159 - 156 =C+
155-144=C
143 - 140 =C-
139-136 =D+
135-124=D
123 -120=D-
119 & Below =F
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CALUMET
COLLEGE
P AT T

SYLLABUS FOR STUDENT TEACHING: SECONDARY

Term: Spring 20082 January 12, 2009 Start Course Number: EDU 495
Instructor: Ms. Angela Ramsey Office: 500
Office Phone: 219.473.4309 E-mail: aramsey@ccsj.edu

Office Hours: Mon—Thurs. afternoons by appointment

Course Meetings: 01/16/09, 02/20/09, 03/27/09, 04/24/09
Time: 4:30 P.M. —6:30 P.M.

Room: Room 308

Course Description: This is the culminating twelve-week practicum required of all teacher candidates
who will apply for a Secondary Teaching License. The teacher candidate must plan and teach
appropriate classes in an accredited elementary school under the supervision of a licensed cooperating
teacher and a college supervisor. All required coursework must be completed prior to student teaching.
Prerequisites: EDU 300, 311, 313, 325, 342, 370, 400, 430, 481, 483, 484, 485,

Learning Outcomes/Competencies:

At the end of this course teacher candidates will . . .

e Construct lesson plans/units including behavior objectives, goals, learning objectives, state goals
and performance objectives

e Construct lesson plans/units that reflects integration across the curriculum

e Design lesson plans in a neat, organized, systematic, professional manner

e Understand the importance of using lesson plans as a tool for academic and social achievement

e Construct a videotape teaching lessons (three)

e Understand objective assessment

e Develop a variety of assessment tools

e Understand the principle of a rubric

e Design a rubric

e Develop a lesson with a rubric

e Understand and implement the disposition of a true professional

e Understand what makes a good teacher

e Implement practices of a true professional and good teacher

Textbook: Wong, H.K. and Wong, R. T. (2001). The first days of school: How to be an

effective teacher. Mountain View, CA: Harry T. Wong Publications.
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Learning Strategies: Group Discussions, Team Projects, and Collaborative Learning

Assessment:
Midterm Teacher Evaluation 5%
Final Teacher Evaluation 10%
Supervisor Evaluation 20%
Class participation/collaboration/attendance 10%
Lesson Plans 20%
Journal 10%
Three Video Tapes and Reflections 15% (5% for each)
Case Study 10%
Grading Scale: A 100-90; B 89-80; C 79-70; D 69-60

Class Policy for Assignments: All assignments are expected to be on time. No assignments will be
accepted after the class period for which it is due unless special arrangements have been made with the
instructor. All presentations are expected to be made at the scheduled time; unless special
arrangements are made prior to class, a loss in points for the presentation will occur.

Course Outline:

Class Sessions Topics/Assignments Dates

Class 1 Orientation/Lesson Plans Friday, January 16, 2009

Bring copy of your lesson plan

Class 2 Classroom Management Friday, February 20, 2009
Class 3 Assessment Friday, March 27, 2009
Class 4 Licensing Friday, April 24, 2009

Alternate location
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Class Policy on Attendance: Because of the nature of the content and process of this course, it is
essential that each student attend each class.

Class Policy on Electronic Devices: Out of respect for others, cell phones, beepers, and pagers are not
permitted.

Class Participation: At the beginning of each class, participants will partake in a roundtable discussion

with relation to successes and challenges that you are encountering during your student teaching. You
are expected to participate, listen attentively, and communicate respectfully with your colleagues. You
are also expected to give feedback and interact with the instructor as well as other colleagues.

Portfolio: As of the 1996-97 academic year, the Education Program of CCSJ is requiring teacher
candidates to develop a professional portfolio prior to and at the end of the student teaching course
(Electronic Portfolio). This portfolio should contain examples of professional development from various
courses and activities. Many of the projects connected with this course would make appropriate
additions to such a portfolio.

Format for Written Assignments: The professional Education community has adopted the standards
delineated in the Publication Manual of the American Psychological Association, 5™ edition (2001). The
standards described therein are those expected in the professional education community; as
professional educator candidates, students of education also need to demonstrate in their writing the
standards adopted by the professional education community. While this manual is not required, it is
available in the Calumet College bookstore and in the Specker library (REF.BF/76.7/.P82/2001).

Specific expectations for course papers include, but are not limited to, the following:

* Title page includes your name, type of assignment, date of work, course title, and instructor
(correctly spelled)

* Margins are no less than one-inch on all sides of the page
* Contents are double-spaced
* Type is typically Times New Roman, 12 point

* New paragraphs are indented
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* Page numbers are provided in the upper right

*If a running head is used (not required in short papers), use your last name. In this way, if the pages
come apart, they can be readily reassembled.

* References—in APA style—appear at the end of the paper
* Staple (in the upper left hand corner) pages together

* Standard, formal language is expected: be explicit, use active voice, and use correct grammar and
spelling at all times.

* NO abstract is needed (since these are relatively “short” papers)

Statement of Plagiarism: If an instructor or other Calumet College of St. Joseph personnel find that a
student has plagiarized or been involved in another form of academic dishonesty, the instructor or
other personnel may elect to bring the matter up for judicial review. The maximum penalty for any
form of academic dishonesty is dismissal from the college. The procedures for judicial review are
listed under the section of CCSJ handbook that addresses student grievances. Calumet College of St.
Joseph adheres to citation guidelines as prescribed by the particular discipline (APA style for
Education). All of these guidelines are available in the Calumet College of St. Joseph library or
bookstore. These texts outline how to cite references from a variety of sources, including electronic
media.

Withdrawal from Classes Policy: After the last day for class changes has passed (see college calendar),
students may withdraw from a course in which they are registered with permission from the faculty
member conducting the course. A written request detailing the reason(s) for the withdrawal must be
filed with the Registrar.

Written request for withdrawal must be received by the Registrar by the last day of classes prior to

the final examination dates specified in the catalogue. Written request may be mailed to the

Registrar or faxed to the college at 219.473.4259. Students are to make note of the refund schedule

when withdrawing from courses. The request is forwarded to the faculty member, who makes the

final determination to accept or deny the request. If the request is honored, the student will receive

notification of official withdrawal; if denied, the notification will indicate why the withdrawal is

di sall owed. An official withdrawal is reaorded a
course without permission automatically incurs an

Interstate New Teacher Assessment and Support Consortium (INTASC) Principles

The ten INTASC principles listed below include specific standards for knowledge, dispositions, and
performances for each principle. The principles and accompanying standards are used as part of the
rubric to assess teacher candidate performance progress.

Principle #1: The teacher understands the central concepts, tools of inquiry, and the

structures of the discipline(s) he or she teaches and can create learning experiences that make these
aspects of subject matter meaningful for students.
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Principle #2: The teacher understands how children learn and develop, and can provide learning
opportunities that support their intellectual, social, and personal development.

Principle #3: The teacher understands how students differ in their approaches to learning and
creates instructional opportunities that are adapted to diverse learners.

Principle # 4: The teacher understands and uses a variety of instructional strategies to
encourage student s’ devel opment of critical
skills.

Principle #5: The teacher uses an understanding of individual and group motivation and behavior to
create a learning environment that encourages positive social interaction, active engagement in
learning, and self-motivation.

Principle #6: The teacher uses knowledge of effective verbal, nonverbal, and media
communication techniques to foster active inquiry, collaboration, and supportive interaction in the
classroom.

Principle #7: The teacher plans instruction based upon knowledge of subject matter, the
community, and curriculum goals.

Principle #8: The teacher understands and uses formal and informal assessment strategies to evaluate
and ensure the continuous intellectual, social, and physical development of the
learner.

Principle #9: The teacher is a reflective practitioner who continually evaluates the effects of
his/her choices and actions on others (students, parents, and other professionals in the learning

community) and who actively seeks out opportunities to grow professionally.

Principle #10: The teacher fosters relationships with school colleagues, parents, and agencies in the

| arger community to supphbeingg student s’ l ear ni

For additional policies, procedures, and assignment directions, see the current edition of the Calumet
College of St. Joseph Education Program Student Teaching Handbook.
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CALUMET COLLEGE OF ST JOSEPH

DEPARTMENT OF EDUCATION

Professional Electronic Portfolio Assessment Guide

To Be Completed by Student:

Student Name: Date:
Student Phone: Cell Phone:

Student Email:

Department Use Only:

Review Date: First Actual Score(s)

Initial: Initial: Initial:
Resubmit: Yes C No C Signature:

Review Date: Resubmit Score(s)

Initial: Initial: Initial:
Resubmit: Yes C No C Signature:

Review Date: Resubmit Score(s)

Initial: Initial: Initial:

Approval Effective 8/18/08:

Required Documents: Philosophy of Education, 2 Letters of recommendation, Current resume

Required Documents Submitted: Yes C
Presentation Portfolio 25 points

Final Score:

Approval Signature:

No C

Licensing Portfolio 30 points

Date:
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Rubric:

4-Mastery:

Teacher Candidate (TC) performance excels/exceeds beyond the expectations of a novice. This level of
attainment is usually exhibited by a veteran.

3-Competent:

Teacher Candidate (TC) performance exceeds ordinary expectations of a novice; illustrates a command of
basic requirements with additional components/features to enhance both teaching and learning.

2-Standard:

Teacher Candidate (TC) performance meets basic expectations; conforms to the norm; no additional
components/features provided to enhance teaching and learning.

1-Substandard:

Teacher Candidate (TC) performance fails to exhibit normal expectations for even a novice; lack of
disposition to adjust or comply with suggestions for improvement.

Levels:

Knowledge Level: Shows competency or understanding
Disposition Level: Shows attitude, feeling or value
Performance Level: Show actual ability to demonstrate

Additional Comments:
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INTASC Principle |

The teacher understands the central concepts, tools of inquiry, and the structures of the discipline(s) he

or she teaches and can create learning experiences that make these aspects of subject matter

meaningful for students.

Element

Possible Evidence

Knowledge of Content

Use of Interdisciplinary Approaches
when teaching Content (may
connect to literature, writing, the
arts)

Resource references in lesson plan units

Learning packets that demonstrate knowledge of content/skills
Lesson plans, web sites, or outlines in which concept is clearly
explained

Research conducted for presentation for instruction

Research on various theorists

Position Papers on Content Specific Topics

Lesson plans which clearly outlines interdisciplinary approach
Work from students showing cross-curricular understandings
Evidence of student involvement in planning themes units

Selects Content to Encourage
Diverse Perspectives

Materials used (written plans and unit) that reflect motivation
Selection of materials that incorporate positive images of any
ethnic group, gender, etc.

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle II:

The teacher understands how children learn and develop, and can provide learning opportunities
that support their intellectual, social, and personal development.

Element

Possible Evidence

Developmental Characteristics of
Students

Case Studies

Examples of differentiated curriculum and instruction

Prepare age appropriate materials

Diagnostic tools to assess student development

Video or audiotapes with analysis

Research/Reflection on theory of child development i.e. Piaget,
Vygotsky, reflected in lesson plan.

Prepare age appropriate lesson plan

Classroom Environment Conducive to age

Activates Prior Knowledge and
Experiences

Lesson plans which clearly outlines pre assessment
Pre-assessment tools and strategies

Evidence of connections to real-life experiences or the “big
picture”

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle Il

The teacher understands how students differ in their approaches to learning and creates
instructional opportunities that are adapted to diverse learners.

Element

Possible Evidence

Teaching to Individual Abilities

Selection of Resources to meet
range of individual needs: special
education to gifted

Lesson/unit plans demonstrating a variety of teaching strategies
Collaboration with support staff (special education, Title I, gifted
education, etc)

Plans showing integration of multiple intelligences

Learning centers or supplemental activities

Evidence of adaptations based on student’s |.E.P

Evidence of implementation of diversity

Materials listed in plans and unit
Literary collections covering a wide variety of abilities
Learning centers with specific objectives to challenge learners

Expectations for Learning and
Achievement

Objectives in plans demonstrating challenging material
Student or parent interviews group, gender, etc.

Clinical experience reflections related to diverse environments
Instruction reflective of culture, abilities and or gender

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle IV

Theteacherunder st ands and uses a variety of
development of critical thinking, problem solving, and performance skills.

Element

Possible Evidence

Selecting resources for general
instruction

Best Practices:
Multiple teaching strategies, active
learning, modeling

Records of how materials were selected

Unit plans: resource list and rationale

Resources listed on written plans and unit

Instructional strategies that support critical thinking and
problem solving

Video or audiotapes with analysis

Evidence of multiple intelligences in delivery of instruction and
assessment

Use of learning centers or stations

Explanation of grouping procedures used in the classroom
Collection of pre-and-post test data to support teaching
strategies used

Student teacher role in the
instructional process

Video or audiotapes with analysis

Demonstration of Bloom’s taxonomy

Samples that demonstrate critical thinking, problem solving and
group projects

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle V

The teacher uses an understanding of individual and group motivation and behavior to create a
learning environment that encourages positive social interaction, active engagement in learning,

and self-motivation.

Element

Possible Evidence

Management of Time and Materials

Positive Climate

Video or audiotapes with analysis

Management plan

Knowledge and implementation of management techniques
Pacing guides

Print Rich environment

Visual displays i.e. bulletin boards, displays, posters

Evidence of positive comments used routinely with students and
or parents

Evidence of mutual respect

Student Behavior

Establishment of classroom rules

Evidence of consequences/rewards for behavior choices
Evidence of cooperative group social skills being taught and used
Evidence of students on task

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle VI

The teacher uses knowledge of effective verbal, nonverbal, and media communication
techniques to foster active inquiry, collaboration, and supportive interaction in the classroom.

Element

Possible Evidence

Oral and written expression

Discussion techniques with student
participation

Video or audiotapes with analysis
Communications with school staff, community, parents, etc.

Evidence of divergent questions in written plans
Samples of student-generated questions

Anecdotal observations of student discussions
Student interviews and evaluations
Summaries/analysis of class or community meetings

Use of media and technology:
Felt/magnetic boards, charts,
film/overhead projectors,
computers, internet, PowerPoint,
distance learning

Resources in lesson and unit plans

Use of computer lab use

Products created by students

Samples of bulletin boards

Use and implementation of various electronic software

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle VII

The teacher plans instruction based upon knowledge of subject matter, the community, and

curriculum goals.

Element

Possible Evidence

Purposeful learning activities based
on essential skills/district
curriculum

Short-and-Long-Term Planning

Video or audiotapes with analysis

Lesson plans aligned to Bloom’s taxonomy
Unit plans aligned to school’s curriculum

Evidence of pre-test and references to prior learning to
determine plans, Planning charts or web sites i.e. Gantt charts,
Departmental integration unit plans

Lesson Plans: Monitoring and
adjustment

Written expressions and/remedial plans
Evidence of units/lesson plans that integrate one curricular goal
with a goal from a different discipline (or a community project)
Adjustments based on student feedback

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle VIII

The teacher understands and uses formal and informal assessment strategies to evaluate and
ensure the continuous intellectual, social, and physical development of the learner.

Element

Possible Evidence

Variety of formal and informal
assessment strategies

Assessment data used in lesson
planning and adjustments

Samples of teacher-made quiz/test/diagnostic tools
Student rubrics for self-evaluation

Samples of authentic/alternative assessments

Collection of before/during/after samples showing student
growth (student portfolios)

Anecdotal records

Evidence of Instructional decisions based on student feedback
Pre-post test used to analyze instructional effectiveness
K.W.L. charts and adjustments to plans

Interpretations of data and adjustments made based on
objectives being met

Evaluates criteria and feedback

Rubrics or assessment criteria

Use of computer software for feedback or record-keeping
Improvement plan

Parent conferences

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle IX

The teacher is a reflective practitioner who continually evaluates the effects of his/her choices
and actions on others (students, parents, and other professionals in the learning community) and
who actively seeks out opportunities to grow professionally.

Element Possible Evidence

Reflection on teaching Analysis of video and audiotapes
Evidence of personal goal-setting and subsequent results

Relationships with colleagues Evidence of leadership role within a school setting
Collaboration with colleagues
Interpretations of data and adjustments made based on
objectives being met

Professional growth Articles/books read and subsequent application of knowledge
Attendance at professional meetings and subsequent classroom
application
Active participation in professional organization
Examples of committee work
Action research conducted within the classroom
Professional development provided to faculty
Evidence of journal subscriptions

Feedback:

Knowledge

Disposition

Performance

Score
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INTASC Principle X

The teacher fosters relationships with school colleagues, parents, and agencies in the larger community
to support students’ learning and well-being.

Element Possible Evidence
Participation in School/District Evidence of participation in extra curricular activities
Events and Projects Involving students in community projects

Civic involvement
Samples of materials prepared for meetings, classes, etc., in
which a leadership role was assumed

Sensitivity to students needs and Contact with support services within or outside of the

awareness of community school, documented contact with community agencies
resources direct involvement with community organizations
Respectful and productive Communications with parents (formal and informal)
communications with families Classroom Newsletter and invitations

Family learning projects

Materials prepared for parent conferences
Innovative connections with families
Evidence of parent participation

Feedback:

Knowledge

Disposition

Performance

Score
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Attachment 14

Empowering Individuals
to Become Effective Educators
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Calumet College of St. Joseph

Education Program

Education Committee Meeting

Tuesday, November 20, 2007

3:30 P.M —4:30 P.M. ~ Room 307

AGENDA

Old Business

e Graduate Program Update

New Business

Middle School Math —New Program Proposal

Teacher Candidate Portfolios

0 Calibration Exercise

Seminar Tonight: Becoming A Teacher/National Board Certification
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Attachment 15

Empowering Individuals
to Become Effective Educators
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Education Department

Fall 2008

JC Calumet

1o College

N of St.
Joseph

Portfolio Workshop (&

reving trouble
with yeur pertiolio?

Need some help with
Rationales & Technology?

Call to sign up: 219 -473-4385

Linking the Rationale and the Artifact
Tracking the Technology: Portfolio Made Easy

Date: Wednesday, January 7th, 2009
Time: 1:00 p.m. & 3:30 p.m. (1.5 hour
workshop)

Where: TBA

Bring: Three written rationales and the
accompanying artifacts (on flash drive)
Instructor: Sr. Michele Dvorak

Cost: Free of charge
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CCSJ Portfolio Workshop

Part |

l. Overview Expectations of Accomplishments

By the end of this presentation, you will be able to:
e Write a concise rationale
e Write the rationale in alignment with the artifact
e Understand the INTASC Principles
e Understand the need for the workshop
e Utilize the “shell” designed by Chris Gloff
e Know/perform internal and external links
e Assess presented information

ll.  Writing a Rationale
First Verb: Strong; demonstrates, identifies, must point the direction.

lll. Connecting Rationale with the Artifact
Make a clear connection.
Procedures:
Shift: Post facto to front loading help
Potential Models: Dr. Patterson (when learning)
e Introduction
e Origin
e Objective
e Connection

Points to Remember:

e Diversify artifacts
e Lesson Plans are typically weak

I NOATFEFEOGa GKIG R2y Qi YI1S asSyasSy

e BB

e Agenda

e Document that proves attendance
e Pictures

e Charts from a store
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e Cereal box
e Attended professional development (must show what you learned)
e No field Trip activity

Promote critical thinking
e Need quality artifacts
e Highlight language/areas you want the reviews to note
e Think Bloom at his best/highest!

Part Il

I. Technology
Introduction of Chris Gloff
Internal and External links
The Portfolio “Shell”—how to use; what not to do.
Il. Evaluation

Strengths?
Elements to change?
When to offer? T2t and Cohort?

Ill. Conclusion
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